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ABSTRACT 
Agwin Darwiyanti. 2019. A DESCRIPTIVE STUDY OF TEACHER’S 
PROFESSIONAL COMPETENCE IN TEACHING ENGLISH AS 
FOREIGN LANGUAGE AT SMP LAZUARDI KAMILA GLOBAL 
ISLAMIC SCHOOL IN THE ACADEMIC YEAR 2019/2020. Thesis. English 
Education Department, Cultures and Languages Faculty, The State Islamic of IAIN 
Surakarta. 
 
Advisor : Hj. Fithriyah Nurul Hidayati, M.Pd 
Key Word : Teacher’s Professional, Teaching English as Foreign Language, 
  Descriptive Qualitative Study. 
 
This research aimed to find answers to the following research studies: (1) 
How is the competency of professional teachers in teaching English as a foreign 
language at the SMP Lazuardi Kamila Global Islamic School. The subject taken in 
this study was an English teacher who was a subject in the population of English 
teachers at the SMP Lazuardi Kamila GIS. The researcher has excavated the 
problem of professional teacher competence applied in English language teaching 
as a foreign language to its students. 
 
The objective of the research to describe the teacher’s professional 
competence, problem, and solution in teaching English as a Foreign Language at 
SMP Lazuardi Kamila GIS in the academic year 2019/2020. The research was a 
descriptive qualitative research. The object is teacher’s professional in teaching 
English in SMP Lazuardi Kamila GIS. The subject of the research is the teacher in 
SMP Lazuardi Kamila GIS. The researcher collected the data by used observation, 
interview and document. The researcher did three steps to analyses the data, there 
consist of reduction of data, data display and drawing conclusion. The researcher 
used triangulations as a trustworthiness the data. 
 
The results showed that how the teacher applied his professional 
competence to teach English as a foreign language in Kamila GIS in SMP 
2019/2020 academic year by comparing two curricula, 2013 curriculum and CIPP 
(Cambridge International Primary program) as an application of his teaching in 
foreign languages, he also taught with a fun learning system of the field of 
approaches and methods in teaching EFL. Teachers already meet the criteria as 
professional teachers based on data that has been displayed with professional 
teacher indicators. 
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CHAPTER I 
INTRODUCTION 
A. Background of the Study  
The education in Indonesia required a standard of teachers who have 
the qualification competence on teaching and learning for students. The 
presence of the teacher qualification standard provides a good reflection in 
educational procedures and systematic already structuring in the 
achievement of the objectives that had been shaded by the Minister of 
Education and Culture. Based on the Regulation of the Minister of 
Education and Culture No. 87/2013 in article 4 verse (1) the Government 
Regulation No. 74/08 about teacher, teacher educator certificate obtained 
through educational programs organized profession by the college has 
programs accredited educational personnel procurement, both organized by 
the government or the community, and set by the government. Teachers 
have a very strategic role in the learning process. The strategic role of the 
teacher in the learning process has an impact on the competence of the 
students is achieved in the form of knowledge, skills and moral. Professional 
teachers will definitely be able to produce a quality education. This can be 
achieved by way of creating a fun learning, so it is able to provide the 
motivation and spirit of student’s learning.  
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Professional competence teacher will be able to carry out the 
learning that can foster the creativity of learners. Through appropriate 
learning strategies and diverse learners are expected to not only understand
15 
 
 
 
the course material but can also be pushing students more actively in the 
learning process. All of that can be created due to the background of teacher 
education that corresponds to support field of study, which are provided 
with appropriate knowledge of their field. The teacher has a position as a 
professional at the level of early childhood pathways of formal education, 
basic education, and secondary education that are appointed according to 
the laws and regulations. It is hoped that teachers as professional educators 
and learning agents can enhance the dignity and role of teachers and the 
quality of national education. 
Teachers should have competence mastery to know criteria of the 
teachers. On teaching and learning process, the teacher must have a good 
qualification on their competence includes; pedagogic, personal, social and 
professional. Especially in the real context to support their teaching in the 
school, teacher must have a good competence especially pedagogic and 
professional competence. By having it, teachers are more confidence to 
handle teaching and learning processes. The teachers also should have 
personal and social competence, that they can be a model for their students 
and can build good relationship with their students and school society.  
Therefore, as the professional teachers must have good pedagogic, 
professional, personal, and social competence in teaching and learning. 
According to the Regulation of Indonesian No.14/2005 in National 
Department Education it is stated that “teacher professionalism is the 
process to give competence test planned to reveal the teacher competence 
mastery as a based to giving educator certificate.” Teacher certification is a 
16 
 
 
 
process of giving approve that someone who has competence to teach, after 
he/she graduated from competence test that held by certification institution. 
It is widely known that being teacher, especially English teachers very 
important to fill the students need.  
In addition, English teachers have to be well-prepared in everything 
related to their teaching such as planning, teaching materials based on 
approach and method, then an English teacher must know the problem and 
solution on their teaching process. On developing teacher professionalism, 
they should have talent, experience, and handiness of approaching the 
students to make the class enjoyable, relaxing and interesting to them, so 
that, they will grasp the lessons excitedly and interactively. Teacher must 
have some effort as possible to create an inviting atmosphere to teach 
practice.  
The requirement to become a professional teacher’s when the 
teacher is graduated in accordance with the addition that has steps. Because 
it will affect the effectiveness of learning processes towards academy 
students and be a reference or benchmark that matters in the procedure of 
education. Hakim (2015: 2) states that indicators used to measure the level 
of professional competence includes understanding of the teaching 
materials appropriate curriculum, understand the concepts and linkages with 
other sciences, as well as mastering the steps in the research and critical 
analysis to explore teaching materials.  
17 
 
 
 
A good teacher had to present good professional knowledge and 
competence, be able to deal with and explain learners’ problems beyond 
class learning, get the problem solving, provide relevant data conforming to 
students for further learning, reinforce teaching on more difficult learning, 
and timely offer students with positive feedback to effectively improve and 
enhance personal teaching efficacy. Thus, practically teachers have concern 
with resolving possible problems doing the teaching process. Regard to the 
significance roles of professional teachers, the research is directed to 
understand the teachers’ professionalism implemented in English as a 
Foreign Language (EFL) Instruction at SMP Lazuardi Kamila GIS.   
Based on the pre-research, the researcher was found the school used 
English language teaching by integrating the 2013 curriculum and 
international curriculum from Cambridge UK, that is Cambridge 
International Primary Program (CIPP). The teacher focused more on the 
development of students' understanding of English as a foreign language. 
The teacher also used the media and methods applied by the curriculum so 
students can implement English language lessons as a second language. 
Meanwhile, this school was a favourite school for most students around 
Surakarta. In this case, the teacher at SMP Lazuardi Kamila GIS can be 
considered as the professional teacher in EFL teaching. From the 
explanation above, the writer is interested in conducting research entitled 
“A Descriptive Study of Teacher’s Professional Competence in Teaching 
English as Foreign Language at SMP Lazuardi Kamila GIS on the 
Academic Year 2019/2020”. 
18 
 
 
 
B. Identification of Study 
Based on the background of the study above, the researcher makes 
a scope on this study. The scope of the study anticipates the research object 
to board. This identification is general scope that the researcher concern 
with the professional teacher competence in teaching English as a foreign 
language at SMP Lazuardi Kamila GIS. It can be found a problem that is: 
1. The professional teacher competence on her teaching English as a  
Foreign Language. 
C. Limitation of the Study 
The limitation of the study has a function to specify object of the 
research. The researcher is conducted in SMP Lazuardi Kamila GIS. It 
focused on investigating the selected teacher who is considered professional 
viewed from having qualification of SI certificate with teaching experience 
to teach English as foreign language viewed from professional competence 
and being certified. This study is also describing how the implementation 
professional teacher in teaching English as a foreign language concerning 
of indicator of teacher’s professional, approach, method in teaching process. 
This researcher would like to make limitation in order that research 
problems are clear, understandable and specific concerns with teacher 
professional competence on teaching English. 
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D. The Problem Statement 
Based on background of study, the researcher formulates a problem 
as follow: 
1. How is professional teacher in teaching English as a foreign language  
at SMP Lazuardi Kamila GIS? 
 
E. The Objective of Study 
 This study has objective which include: 
1. To describe the professional teacher’s competence in teaching English 
as a foreign language at SMP Lazuardi Kamila GIS. 
F.   The Benefit of Study 
1. Theoretical Benefit 
This study is giving a description about the professional teacher 
competence in teaching English as foreign language at SMP Lazuardi 
Kamila GIS. Then giving a useful description for any further researcher who 
wants to study same case, hopefully this study becomes helpful source of 
information and reference.  
2. Practical Benefit 
The findings of this study were expected to give contribution for the 
teacher, other researcher and the writer herself. 
a. The Teacher 
20 
 
 
 
The result of this study can be used by the teacher as reference to 
developing and implementing her professionalism and a feedback for 
the effectiveness in teaching practicum.  
b. Other researchers 
The result of the study can be used as a reference for other researcher 
to conduct a further researcher about developing professional teachers. 
Meanwhile, for the future researchers, the research of the study can be 
used as a reference to conduct a future study dealing with teachers’ 
professionalism. 
G. Definition of Key Term 
By knowing the key terms, it makes this research is easier to be 
understood by other researcher and readers. The definitions of key term are 
as follows:  
1. Descriptive Study 
Descriptive research is defined as a research method used to describe 
the existing phenomena as accurately as possible. The word “existing 
phenomena” makes descriptive research contrary to experiment 
research one of the purposes of understanding social phenomenon and 
the descriptions are in the form of words (Sugiyono, 2016) 
2. Professional Competence 
According to Mulder (2014:3) a professional is competence when 
he/she acts responsibly and effectively according to given standards of 
performance. A teacher’s professional is understood as the unity of his 
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(her) theoretical and practical readiness to perform educational 
activities. 
3. Teaching English as a Foreign Language 
As an English teacher the primary focus of attention is in the 
classroom, what actually happens there, what kinds of personal 
encounter occur there and teaching is very much a matter of personal 
encounter and especially what part teachers themselves play there in 
facilitating the learning of the language. (Larsen, 2011)
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
A. The Theory of Teacher Professional Competence 
1. Definition of Professional Competence 
According to R. Payong (2011:17), competence is the ability of a 
person belongs to a result of education or training, or specific informal 
learning experiences gained thereby causing one can carry out a 
particular task with satisfactory results. Based on Law Number 14/2005 
concerning Teachers and Lecturers on article 1 verse 10, stated that 
competence is a set of knowledge, skills and behaviors that must be 
owned, internalized, and mastered by teachers or lecturers in carrying 
out professional duties. A competency is a part of generic competence; 
it is a coherent cluster of knowledge, skills and attitudes that can be 
utilized in real performance contexts.  
A professional is competent when he/she acts responsibly and 
effectively according to given standards of performance. One can also 
say that this professional possesses sufficient competence. Professional 
competence is seen as the generic, integrated and internalized capability 
to deliver sustainable effective (worthy) performance (including 
problem solving, realizing innovation, and creating transformation) in a 
certain professional domain, job, role, organizational context, and task 
situation. (Mulder, 2014:3) 
9 
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Based on Toeshboeva (2017: 2) refers that the development of 
professional competence means the development of creative 
individuality, susceptibility to the formation of educational innovations, 
ability to adapt to a changing in the educational environment. 
Professional level of teachers is directly related to socio-economic and 
spiritual development of society.  The teacher is responsible for planning 
decisions about what to teach, how long to devote for each topic and 
how much practice to provide take on additional significance and 
complexity. Other functions of teacher planning include allocating 
instructional time for individuals and groups of students composing 
student groupings, organizing daily, weekly and term schedules, 
compensating for interruptions from outside the classroom and 
communicating with substitute teachers. In order to access the 
professional competencies of good teachers in planning the teaching and 
learning process, the teachers were asked to make a lesson plan (RPP). 
The following is the sub-competences of professional competence based 
on the Regulation of National Education Minister of the Republic of 
Indonesia. a) Mastering the materials, the structure and the concept of 
the subject taught, b) Mastering standard competency and basic 
competencies of the subject taught, c) Developing the learning materials 
creatively, d) Developing their own professionalism, e) Using the 
information technology. 
Del Guercio (2011: 40) regarded teacher as professional work that 
teachers could present adequate general knowledge, professional 
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knowledge & competence and professionalism by continuously and 
actively involving in activities and actions to enhance the development 
in the teaching career and to achieve personal professional development 
and positive development of the organization through constant learning 
and exploration to further serve the society. Yuan (2017: 3167) cited on 
Jo & Bednarz (2014) discussed teacher professional development from 
four dimensions.  
a. Development objective: Teacher professional development could 
enhance teachers’ teaching knowledge and competence to further 
promote the teaching quality and students’ learning outcome as well 
as achieve teachers’ personal self-development and self-
actualization.  
b. Development method: Teacher professional development contained 
formal and informal learning activity covering any activities to 
promote the professional knowledge & competence and enhance 
teachers’ professional ability.  
c. Development content: Teacher professional development included 
professional knowledge, professional skills, professional attitudes, 
and professionalism, such as teaching skills, new education 
knowledge, interpersonal communication, administrative 
knowledge and competence, curriculum design, classroom 
management, and student counseling, that the explicit behavior and 
the implicit affection could be changed and developed.  
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d. Development history: Teacher professional development was a 
constant history and a dynamic process. Teachers, in the teaching career, 
actively and continuously enhanced the ability and applied to the 
teaching activity to promote the teaching quality, cited on (Lewicka, 
2011). 
2. Teacher Competencies 
Teacher success in carrying out his profession is highly determined 
by three competence as to emphasis on teaching ability. In the 
perspective of national education policy, the government has formulated 
four types of teacher competencies to become professional teachers as 
stated in the Explanation of Government Regulation Number 19/2005 
concerning National Education Standards, as follows: 
a. Pedagogic Competence 
Pedagogic competencies that must be mastered by the 
teacher include the teacher's understanding of students, the design 
and implementation of learning, evaluation of learning outcomes, 
and the development of students to actualize the various potentials 
they have. According to Toesboeva (2017: 4) the pedagogical aspect 
in what forms and methods the teacher is teaching students. The 
professional competence of teachers is a set of skills to structure 
scientific and practical knowledge for better decisions of 
pedagogical and educational goals.  
26 
 
 
 
Regulation of the Minister of National Education number 
16/2007 about the qualification standards and competence of 
teachers have underscored the 10 core competencies possessed by 
teachers associated with the pedagogical competencies include: 1) 
understanding characteristics of participants Student 2) mastering 
learning theory and principles of learning that educates 3) developed 
the curriculum 4) carry out a study of educating 5) utilize 
information technology to study 6) helps learners actualize its 
potential 7) communicate effectively, empathetic and polite with 
students 8) assess the process and learning outcomes 9) utilizes the 
results of the assessment and evaluation of reflective action 10) for 
the enhancement of the quality of learning. 
b. Personality Competence 
Personality competency for teacher is a personal ability that 
reflects an incompetent, stable, mature, wise, noble and authoritative 
personality, and can be a role model for students. According to 
Regulation of the Minister of National Education Number 16/2007, 
the ability of personal competencies in standards includes five main 
competencies, namely, 1) acting in accordance with the norms of 
social, legal, religious, and national culture Indonesia, 2) present 
themselves as honest, personal noble character, and set an example 
for the students and the community, 3) present yourself as a person 
who is steady, stable, mature, wise and authoritative, 4) shows the 
work ethic, responsibility, pride became a teacher, and a sense of 
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confidence and 5) upholding the code of ethics of the teaching 
profession. 
c. Social Competence 
Social competence is the ability that must be possessed by 
the teacher to communicate and interact effectively with students, 
fellow educators, education staff, parents / guardians of students, 
and the surrounding community. Pursuant to Regulation of the 
Minister National Education Number 16/2007 ability in this 
competency standard includes four main competencies, namely: 1) 
be inclusive and act objectively and not discriminating because of 
considerations of gender, religion, race, physical condition, 
background family, and socioeconomic status. 2) communicate 
effectively, empathetic, and polite with sesame educators, 
educational personnel, parents and community. 3) adapting in place 
serving in all areas of the Republic of Indonesia which has socio-
cultural diversity, 4) communicate with a community of your own 
profession and other professions orally and writing or any other form 
d. Professional Competence 
Professional competence recognizes and able to apply the 
base of education, theory of learning based on the grade of learner, 
method in learning, be able to develop and use the relevant 
equipment, media and source of learning, implement learning 
program, and apply the evaluation. Regulation of the Minister of 
National Education Number 16/2007 professional competency 
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standards elaborated into core competencies, namely: 1) mastering 
the material, structure, scientific mindset and concepts that support 
the subject that handled, 2) master the standards of competence, 
competency and basic subjects or fields the development that 
handled 3) developing learning materials creatively that handled, 4) 
professionalism develops sustainable by doing a creative action, and 
5) utilize information and communication technologies for 
communicate and develop themselves. 
The other way that performed to show professional 
competence in teaching English instead the competency standard 
and basic competence, mastered basic subject of field of teaching 
development which he created lesson plan based on the curriculum 
was used in the school and applied the students in teaching learning 
process. From the explanation it can be considered as the ability of 
the teachers on mastering educational material a whole and deeply 
that arranges possibility to bring the education participant fulfill the 
standard of competence established on national standard of 
education that stated on Government Regulation No. 19/2005. It also 
can be concluded that professional competence is the ability of the 
teacher to understand whole about the subject of field of teaching 
that applied in the class activity based on curriculum was. 
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3. Teacher Academic Qualification 
The other way that performed to show professional competence in 
teaching English instead the competency standard and basic 
competence, mastered basic subject of the field of teaching development 
which he created lesson plan based on the curriculum was used in the 
school and applied the students in teaching learning process. In addition, 
Hakim (2015:1) also explained that “A teacher is a key to develop 
quality of education. He/she is one of the main pillars of a sound and 
progressive society.” The success of the students in teaching learning 
process in the classroom cannot be separated from the action of teacher 
as an educator, therefore teacher or educator is pressed to have 
competency to educate or in teaching. 
Teachers who meet the standards are teachers who meet the required 
qualifications and understand correctly what must be done, both when 
inside and outside the classroom. Based on (Sagala, 2013: 18), in 
addition to teaching assignments as the main task of a teacher, there are 
also some problems or principle tasks that all teachers must know and 
master as part of the performance of a professional teacher. Namely, 
curriculum and development administration tasks, management of 
students, personnel and infrastructure and facilities, finance, special 
services, and school-community relations.  
As reported by Danim (2013: 65) cited in Fiedman (1976) 
recognition of a work into a real profession is through three stages, 
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namely: 1) registration, an activity where if someone wanted to do a 
professional job, the plan must first be registered on State registration 
office. 2) certification, recognition of the results of the professionalism 
requirements which have passed the certificate given to the disabled, 
certain professions, which contains a description of the abilities and 
skills which are owned by the holder, the following those powers. 3) 
license, that on the basis of a certificate owned by a person, then the 
person is obtained a permission or license from the State to practice the 
knowledge and skills.  
4. Teacher Certification 
National Education System Republic of Indonesia Law No. 14/2005 
concerning teachers and lecturers, as well as RI Government Regulation 
No.19/2005 concerning National Education Standards which is a legal 
reference that teachers are professional educators. The contents of 
article 1 point 9 UUGG states that certification is the process of 
providing educator certificates to teachers and lecturers, with the logic 
that teachers already have two things that are required namely minimum 
education qualifications and mastery of teacher competencies. 
Minimum education qualifications can be obtained through S1. 
However, educator certificates as proof of mastery of minimum 
competencies as a teacher must be carried out through a careful and 
comprehensive evaluation of the aspects that form competent and 
professional teachers.  
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According to R. Payong (2011: 76) listed the teacher certification 
objectives as follows: 1) certification is done to determine the eligibility 
of teachers in carrying out duties as agents of learning in order to realize 
the goals of national education, 2) certification is also underway to 
improve the quality of the process and results of the education, 3) 
certification to improve the dignity of teachers, 4) certification to 
improve the teaching profession. While its benefits include: 1) protects 
the teaching profession from practices that incompetent that could 
damage the image of teachers, 2) protects the public from educational 
practices that are not qualified and not professional, 3) increase the 
welfare of teachers. 
5. Teacher Professional Competency Indicator 
According to the Minister of National Education Number 16/ 2007 
in the Ministry of National Education (2007) indicators of professional 
competence are as follows:  
a. Mastering the material, structure, concepts, and scientific mindset 
that supports the subjects taught.  
The ability to be assessed is how material design and 
learning activities, presentation of new material and teacher 
response to learners contain accurate and up-to-date lesson 
information. The teacher really understands the subjects and how the 
subjects are presented in the curriculum. Teachers can organize, 
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adapt and add activities to help learners master the important aspects 
of a learning and increase student interest and attention to the lesson.  
In assessing these competencies, the researchers do as follows:  
1) Observe the lesson plan (RPP) and learn whether the material 
covered in the lesson plan is the right and the most up-to-date 
2) Observe whether the teacher is mastered, skilled, and fluent in 
conducting learning activities or whether the teacher should 
often use notes or books to convey learning 
3) Observe whether the teacher performs a learning activity based 
on the outline of the topics discussed, whether the teacher can 
identify the important or not parts of the topic. 
4) Observe whether the teacher is aware of certain topics that  
learners may find difficult to understand and require repetition 
in varying. 
Having knowledge of various aspects of deep language English 
(linguistics, discourse, sociolinguistics, and strategic)  
Based on Claude (2015: 38) states that, the role of teacher 
who is sensitive to the linguistic dimensions of academic 
knowledge is to create clear and appropriate links between these 
forms of communication in such a way as to lead learners from 
spontaneous oral exchanges and personal written accounts to 
questioning, controlled discussion and coherent written texts in 
which subject - specific knowledge is expounded clearly from 
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the cognitive and linguistic standpoint and in a distanced and 
falsifiable manner. 
1) Mastering spoken and written, receptive and productive English 
in all communicative aspects (linguistics, discourse, 
sociolinguistics, and strategic) 
It should be as broad as possible and curriculum stakeholders 
should coordinate their efforts to ensure that all learners have 
access to all situations that can facilitate a better command of 
language: diversity of texts encountered along their educational 
paths, diversity of situations of oral and written expression and 
interaction, diversity of forms of assistance to which they can 
have access, Claude (2015: 19) 
b. Mastering the standards of competence and basic competencies of 
the subjects taught.  
1) Understand the competency standards of the subjects taught. 
The competency standards are interconnected and related 
and not just increasing or expanding the work of teachers by 
adding bits on. All teachers as part of their continuing 
professional development are expected to progress towards the 
following stages of professional growth and development. 
Regard to Min (2017: 6), a teacher competency standards 
framework provides the guidance to meet this need. It 
documents clear and concise profiles of what teachers are 
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expected to know and be able to do and how well at the different 
stages of their career. It establishes benchmarks against which 
progress in professional development can be assessed over time, 
ensuring that appraisal and feedback are used supportive to 
recognize and reward effective practice. 
There are three assessment indicators related to PK teacher’s 
for the following compensatory; 
1) The teacher performs the standards of competency and basic 
competencies for the subjects they are based on, to identify 
learning materials that are considered difficult, to perform the 
planning and implementation of learning, and estimate the time 
allocation required. 
2) Teachers include appropriate and up-to-date information in the 
planning and implementation of learning 
3) Teachers develop the material, planning and implementation of 
learning that contains the right information, cutting-edge, and 
that helps learners to understand the concept of learning 
materials. 
2) Understand the basic competencies of the subjects and learning 
objectives that are taught.  
Teachers who have professional competence are capable 
teachers understand subjects and how these subjects are 
presented inside curriculum. The design, material and activities 
35 
 
 
 
in learning must contain precise and up-to-date lesson 
information, as well as material presentation new and teacher 
response to students. 
a) Observe whether the teacher is masterful, skilled and fluent 
in carrying out learning activities or whether the teacher must 
use them frequently notes or books to deliver learning. 
b) Observe whether the teacher carries out learning activities 
based on the framework of the topics discussed, whether the 
teacher can identify parts important or not from the topic. 
c) Observe whether the teacher knows certain topics that might 
be difficult understood by students and requires repetition 
varies. 
d) Observe how the teacher responds to students' questions or  
opinions (whether the teacher wants to hear, appreciate and 
respond appropriately and correct questions and opinions of 
students). 
e) Observe how the teacher responds to participants' questions  
or responses students who are not relevant to the learning 
objectives. 
f) Observe how long the teacher responds to participants' 
questions or responses certain students without ignoring 
other students. 
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c. Develop creative learning materials that are taught.  
1) Choose learning materials that are taught according to the level 
of development of students.  
Material development by teachers is basically influenced by 
mastery of theory on the subjects that they have. A teacher will 
be constrained develop material in learning if it is not balanced 
with mastery of adequate material. Conversely, mastery of 
material tends to be less given a positive impact on student 
learning outcomes, if the teacher less able to develop it in the 
management of learning, but rather presumably it will only 
result in stagnant learning and learning outcomes does not 
change from time to time. 
2) Manage subject matter that is taught creatively in accordance 
with the level of development of students.  
 Hattie (2012: 100) cited on Adams and Engelmann 
(1996) that impact on teacher and student learning, direct 
instruction involves seven major steps; a) before the lesson is 
prepared, the teacher should have a clear idea of what the 
learning intentions are: what, specifically, the student should 
be able to do/understand/care about as a result of the teacher’s  
teaching. b) the teacher needs to know what success criteria of 
performance are to be expected, and when and what students 
will be held accountable for from the lesson/activity. As 
importantly, the students need to be informed about the 
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standards of performance. c) there is a need to build 
commitment and engagement in the learning task – a ‘hook’ to 
grab the student's attention such that the student shares the 
intention and understands what it means to be successful. d) 
there needs to be guides to how the teacher should present the 
lesson – including notions such as input, modelling, and 
checking for understanding. e) guided practice involves an 
opportunity for each student to demonstrate his or her grasp of 
new learning by working through an activity or exercise –such 
that the teachers can provide feedback and individual 
remediation as needed. f) closure involves those actions or 
statements that cue students that they have arrived at an 
important point in the lesson or at the end of a lesson, to help 
to organize student learning, to help to form a coherent picture, 
to consolidate, to eliminate confusion and frustration, and to 
reinforce the major points to be learned. g) independent 
practice then follows first mastery of the content, particularly 
in new contexts. The advocates of direct instruction argue that 
the failure to follow this seventh step is responsible for most 
student failure to be able to apply something learned. 
d. Develop professionalism on an ongoing basis by taking reflective  
action.  
1) Reflect on performance in order to increase professionalism. 
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Reflect on performance continuously very important for 
teachers to use the results of the reflection for improve their 
performance and profession. In addition, conduct action research 
class, keep up with professional development through learning 
from various sources, and utilize ICT in communication and 
professional development if it is also possible to help teachers 
develop themselves to become better with the hope of being able 
to improve its performance as a teacher the professional. In 
evaluating teacher performance, developing professionalism 
through reflective action consisting of 6 (six) indicators, namely: 
a) the teacher conducts a specific, complete, and supported self-
evaluation example of your own experience, b) the teacher has a 
learning journal, records of input from colleagues or results 
assessment of the learning process as evidence that illustrates its 
performance, c) the teacher utilizes evidence of his performance 
picture to develop planning and implementing further learning 
in the program Sustainable Professional Development (PKB), d) 
teachers can apply the PKB experience in planning, 
implementation, assessment of learning and follow-up, e) the 
teacher conducts research, develops innovation works, follows 
scientific activities (eg seminars, conferences), and active in 
carrying out PKB and f) teachers can use ICT in communicating 
and implementing PKB. 
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2) Conduct classroom action research to improve professionalism. 
 Refers to Ghazi (2013: 455) say that, the thoroughly 
comprehended ideas must be transformed by a competent 
teacher in such a manner as to be easily and effectively taught. 
For transformations the following processes are included: a) 
Preparation: The competent teacher is to be well prepared for 
teaching the given text material, i.e. it is the process of critical 
interpretation. b) Presentation: The competent teacher presents 
the ideas in the form of new analogies and metaphors. He should 
use figurative language and metaphors in this regard cited on 
(Glatthorn, 1990). c) Instructional selections: The teacher can 
select materials from among an array of teaching methods and 
models. d) Adaptation: The teacher is to provide opportunities to 
student for adaptation of teaching materials and activities to 
reflect the characteristics of student learning styles. Then, 
Teachers need to know how students process self-information so 
that the teacher can develop and enhance the students’ 
confidence in tackling challenging tasks, resilience in the face of 
error and failure, openness and willingness to share when 
interacting with peers, and pride in investing energy in actions 
that will lead to successful outcomes. 
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3) Follow the progress of the era by learning from various sources.  
Hattie (2012: 230) teacher can develop their progress to 
follow learning of the era there are; new curriculum and 
standards can, by themselves, foster betterment; and an 
accountability system with oodles of data will create 
improvement. Instead, he argues for a balance between focusing 
on a few key outcomes that relate to better teaching and learning 
(minimizing the distractions), putting effort into building 
capacity for improvement, building motivation by taking a 
positive approach, and increasing support for an effective, 
thoughtful, and sustained program of improvement – focusing 
on the will (motivation) and skill, a rich and engaging formal and 
informal curriculum and effective teaching practices in all 
classrooms on a daily basis.  
e.   Use information and communication technology to develop 
themselves.  
1) Utilizing information and communication technology in 
communication.  
Briones (2017: 177) The teachers perceived that the use of 
ICT; helped improve students’ understanding of science ideas, 
increases students’ motivation in learning science ideas, stimulates 
students’ interest to scientific ideas, facilitates the teaching and 
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learning process, and provides teacher the opportunity to be 
innovative in delivering the lesson. 
2) Utilizing information and communication technology for self-
development.  
In this way, teachers are becoming innovative because they 
develop their literacy skills most especially in gathering 
information, not just copy pasting all the information, but a thorough 
judgment of the information available in the website. Through this, 
students will also learn how to properly cite references which is an 
essential skill to address some legal issues like plagiarism and 
copyright. The teachers stressed that when they let their students do 
these wed-based activities, students become more excited to do the 
activities, and they are happy once they complete the task given to 
them. It is fulfilling on the part of the teacher because the students 
can create their own ICT-based output that enhances their ICT 
literacy and skills, Briones (2017: 187). 
B. Teaching English as a Foreign Language (TEFL) 
The teacher makes important role especially professional English 
teacher in teaching EFL because everything that teacher does in term of 
teaching and learning process will give affect toward students. Professional 
teacher is also influence to make teaching EFL successful so that the 
students can be motivated or unmotivated. Therefore, professional teachers 
take a crucial part in teaching and learning processes.  
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Based on Liu (2014: 2397) foreign language teachers collect specific 
contents in their teaching and classroom activity, analyses and think about 
them so that they can check up on their teaching attitude, beliefs, judgment 
and teaching practice, and finally reflect rationally on their teaching activity, 
adjust their beliefs and revise their teaching methods. Teachers benefit from 
this process in that they develop their competence by taking efforts, making 
themselves live up to the hopes of society and successfully deal with the 
challenges from test institution, course setting and teaching methods. 
1. Approach in Teaching English 
a.  Cognitive 
Cognitive processes are mental activities that help information 
to transfer from one memory to another. Celikoz (2016: 43) it 
focuses on how information goes into the memory, how it is stored 
there and how it is retrieved in case of need. This approach demands 
the students to be active in teaching and learning processes. Process 
can be done by using assimilation and accommodation process. In 
other word, new material can be integrated with old material or 
knowledge which is had before. Meanwhile, accommodation means 
change or makes knowledge and experience can happen 
simultaneously. The evaluation based on process and result of study. 
b. Constructivist 
According to Tarnopolsky (2012: 12) constructivist on the 
theory of child development by Jean Piaget (1950) is based on the 
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assumption that through process of accommodation and assimilation 
children construct new knowledge from their experience mostly 
acquired when playing. Every separate piece of new experience is 
incorporated into the existing framework which is in constant 
process of construction and reconstruction in accordance with the 
experience being gained. This theory can be implementing in 
experiential learning for the best representation and embodiment of 
CLL for the most efficient and effective as to learning outcome. 
This theory has featured that best suit for basic requirements 
to communicative English teaching for using the language taught in 
students’ future professional communication that is supposed to 
serve their future professional work, there are: 1) They allow faithful 
modelling of professional activities, professional communication, 
and professional communication situations. 2) All English 
experiential learning activities can be easily based on whatever 
content matter related to professional activities that needs to be 
learned. This makes such learning activities very flexible in what 
concerns their adjustment to teaching or learning at tertiary schools, 
potentially improving thereby students’ learning outcomes. 
2. Method in Teaching English 
According to Larsen (2011: 20), the term ‘method’ to mean 
a coherent set of links between the actions of a teacher in a classroom 
and the thoughts that underlie the actions. Methods prescribe what 
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materials and activities should be used, how they should be used and 
what the role of the teacher should be. Although certain method may 
require further training, others can be immediately implemented. 
Feel free to experiment and adapt those techniques for teaching 
context. The following is discussed some methods which have been 
used in teaching English as Foreign Language (TEFL), there are as 
follows:  
a. Discovery Learning 
 Discovery learning is learning to find and find yourself. In 
this teaching and learning system the teacher presents lesson 
material that is not final, but students are given the opportunity 
to find and find themselves by using problem solving approach 
techniques. In a manner the outline of the procedure is this: 1) 
Simulation. The teacher asks by asking questions or instruct 
students to read or listen to the description which contains 
problems. 2) Problem statement. Students are given the 
opportunity to identify various problems. 3) Data collection. To 
answer questions or prove whether this hypothesis is true, 
students are given the opportunity to collect various relevant 
information. 4) Data processing. All information on reading 
results, interviews, observation, etc., all processed, randomized, 
classified tabulated, even if it needs to be calculated in a certain 
way as well interpreted at a certain level of trust, 5) Verification. 
Based on the results of processing and proof, hypothesis which 
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has been formulated before checked. 6) Generalization. The next 
stage is based on the results of the verification, students learn to 
draw conclusions. 
This view is based on the view that students are subjects and 
objects in learning, have basic abilities for develop optimally in 
accordance with the ability it has. The learning process must be 
seen as a stimulus can challenge students to carry out learning 
activities. The role of the teacher more place yourself as a guide 
or leader learning and learning facilitator. Thus, more students 
do their own activities or in group form solve problem with 
teacher guidance. Problem solving is a method that requires 
students to find answers (discovery) without special assistance. 
With student problem solving finds new, higher rules even 
though he may not be able to formulate verbally. One of the 
learning methods that has recently been used in advanced 
schools are discovery methods. This matter caused by this 
method: 1) A way to develop student learning methods active; 
2) By finding and investigating the concepts themselves studied, 
the results obtained will last long in memory and not easily 
forgotten by students; 3) The definition which is found alone is 
a meaning really mastered and easy to use or transfer in other 
situations; 4) Using strategy discovery children learn to master 
one of the scientific methods that will be developed 
independently; 5) Students learn to think analysis and try to 
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solve problems faced by themselves, this habit will be 
transferred in real life. 
The method of discovery has evolved from various 
educational movements and sophisticated thinking, for example; 
1) The progressive education movement 
Which is especially dissatisfied with blank formality 
of the contents of most education. The method that is often 
used at that time is memorization outside head, so that 
culture emerges. Reaction to circumstances this is the growth 
of what is felt to be called learning for and solve the problem.  
2) Child-centered approach  
This approach emphasizes the importance of 
compiling a curriculum in terms of child nature and 
participation in the process education. By using learning 
Discovery Learning method will more meaningful to 
students. Because students here are not only as loyal 
listeners, but in this learning method students required to be 
active in learning. 
b. Brainstorming 
 Brainstorming is activity from a small group that has 
gathered for producing or creating new, original, practical ideas 
as much as possible. Brainstorming method is a form discussion 
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in order to gather ideas, opinions, information, knowledge, and 
experience of all participants. Aim Brainstorming to make a 
collection of opinions, information, experience of all 
participants who are the same or different, and the results then 
used as an information map or idea map to become shared 
learning. 
Brainstorming is a form of method development discussion. 
Many discussion models developed into methods one of the new 
learning is the brainstorming method. Discussion is discussing a 
problem by a number of group members, each group member is free 
to contribute ideas, suggestions, opinions, information held, and 
ideas. Every member is free to respond, be supported, or even not 
unilaterally in the Brainstorming method all ideas know the ideas 
are accommodated by group leader and the results are then made 
into a map of ideas from the map of ideas to mutual agreement in 
groups. Brainstorming method is a form of discussion in order gather 
ideas, opinions, information, knowledge, and experience of all 
participants. The purpose of brainstorming for make a collection of 
opinions, information, experiences of all participants the same or 
different and the results are then used as maps information or map 
of ideas to be shared learning. 
c. Role Play 
According to Kilgour (2015: 9) say that, the use of roleplay 
has the potential to facilitate a more comprehensive learning 
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experience for teacher education students compared to the more 
traditional cognitive focused approach. This activity lasted only 
fifty minutes and no demeaning activities were planned or 
anticipated. The objective was to create a microcosm of society in 
a controlled space where students would experience differentials of 
power, injustices of society and something of the depths of anxiety 
their fellow humans may feel because of the social situations they 
find themselves in. In so doing, it was hoped that teacher trainees 
would be more open to understanding their students and learning 
appropriate teaching methods to help minority groups. Students 
entered the hall and were presented with an envelope that randomly 
assigned them a role. 
Roles included ‘workers’ with varying amounts of money to 
buy materials to make a collage, ‘shopkeepers to sell the materials 
to workers, policemen, social workers, politicians, and reporters. 
The follow up to the activity was a lecture for debriefing and a 
survey that was administered to all the participants in the role-play. 
The survey asked such questions as their gender, their feelings 
during the role-play, how much they learned from the activity, 
whether they would recommend it be repeated for the next cohort 
of students and any general comments they may have. 
d. Discussion Method 
According to Sagala (2011: 208) Discussion is a response 
scientific conversation containing exchange opinions are woven 
49 
 
 
 
with problematic questions the emergence of ideas and testing of 
ideas or opinions is carried out by several people who are members 
of that group directed to obtain solutions to the problem and to seek 
the truth. In the discussion there is always a point discussed. In the 
conversation the speakers were expected not deviate from the 
subject matter. They must always be back to the point. In essence 
the discussion is different with conversation, the situation is more 
relaxed sometimes interspersed with humor. In discussions, all 
members also think and need discipline strict ones. 
e. Problem Based Instruction (PBI) 
A learning models based on constructivist understanding that 
accommodate student involvement in authentic learning and 
problem solving. This learning model raises an actual problem as a 
challenging and interesting learning, so with this in the teaching and 
learning process, students can be sure to look very enthusiastic, thus 
the material delivered can be absorbed properly. Providing learning 
experiences can be felt through "experiencing" not just 
"memorizing" so that it can improve students' understanding of 
concepts and relationships between concepts in science. Students are 
able to use a variety of problem solving skills and procedures and 
critical thinking. Thus, the learning objectives can be achieved well. 
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f. Communicative Language Teaching (CLT) 
Communicative Language Teaching (CLT), which is an 
approach to the teaching of and foreign languages, emphasizes 
interaction as both the means and the ultimate goal of learning a 
language. In this role, one of his major responsibilities is to establish 
situations likely to promote communication. During the activities he 
acts as an advisor, answering students’ questions and monitoring 
their performance. CLT teaching language there are some principles 
that can be used as stated by Larsen (2011: 20) cited in Freeman 
(1986) as follows: The principles of CLT in language teaching are: 
(1) Whenever possible, authentic language-language as it is used in 
a real context-should be introduced, (2) Games are important 
because students have certain features in common with real 
communicative events, (3) Students should be given an opportunity 
to express their ideas and opinions, (4) Errors are tolerated and seen 
as a natural outcome of the development of communication skills. 
g. Emerging uses of Technology 
The teacher seeks to provide students with access to 
authentic language. The language should be used in interaction with 
others and in relation to knowledge creation. Learning use 
technology to support one’s language learning is also important 
because it makes students more autonomous learners. The teacher’s 
role is to plan activities that students accomplish via technological 
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means. Then the teacher monitors their work and guides the students 
as they learn the language.  
The students’ role is to be actively involved in using the 
language, in taking risks with the language by connecting with 
others, and in exploring information via the target language. 
Students help each other to learn. Learning languages through the 
use of technology brings learners into contact with authentic 
language use. Student-generated language is what is focused upon. 
Since it is understood that language learning is a non-linear process, 
there is no particular preset order to the language items that are 
learned. Language is emergent, dynamic, and continuously 
evolving. It is influenced both by the topical focus and by the 
personal relationships that are developing. Cultivating students’ 
language awareness is important. Much online work involves 
reading and writing; therefore, a good portion of class time involves 
speaking and listening in the target language. 
3. Teacher Skills on Managing Class 
In teaching and learning process get in touch with students 
are very necessary because interaction is one of factor in successful 
teaching. Besides that, teacher skill is also influential in teaching 
such as managing classes and variety. Effective classroom 
management involves clear communication of behavioral and 
academic expectation as well as a classroom environment conducive 
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to learning. Based on Sieberer (2015: 164), almost all classroom 
behavior is learned as follows: 1) learning involves changes in 
behavior, 2) behavior changes as a result of its consequences, and 3) 
behaviors are also influenced by classroom contexts. Moreover, 
successful class management also involves being able to prevent 
disruptive behaviour and reacting to it effectively when it occurs. 
4. The Teacher as a Role Model 
Ja (2017: 107) indicates that the EFL teachers played six 
common roles in their English class. The roles are described below: 
a. Manager 
Basically, the role as manager consists of three sub roles 
namely; planning, organizing and controlling. There are five 
kinds of learning activities in this role. First sub role is planning. 
It can be described through first activity, which the teacher 
introduces the basic competence, topic, learning objectives, 
attainment indicators and learning activities. Second sub role is 
organizing. This sub role can be seen, when the teacher gave 
explanation or instruction to students to do something such as; 
read a text, observe a series of pictures, discuss a topic or do an 
exercise, and correct the students’ task. It is also described 
through the using of learning media in teaching and learning 
process such as series of pictures, laptop, LCD and speaker or 
other media to support the learning process. Third sub role is 
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controlling. It can be recorded, when the teacher control students 
when they were discussing or doing exercise in the classroom. 
In playing this role, the teacher sometime plays also the other 
roles along together such as resources, counselor, participant, 
counselor or assessor. Every teacher has his/her own style in 
applying those roles. It implies that, every teacher has different 
style with other teachers and sometime a role is applied more 
dominate than other roles. 
b. Facilitator 
The role as facilitator covers three kinds of learning activities 
namely; First, the teacher provided chance to students to propose 
questions dealing with a topic. Second, the teacher facilitates 
students to do exercise deals with the language skills based on 
the topic, delivering the material used Bahasa Indonesia, English 
or mix both of them. Third, the teacher gave individual or group 
task after learning a topic and informed another topic to prepare 
before the next meeting. Basically, the role as facilitator is main 
key of promoting the learners’ learning autonomy. The teacher 
should not play as the first and main agent of learning. They 
supposed to facilitate students to learn, provide scaffolding, and 
teach students how to learn. In fact, there were many researched 
teachers played this role in limited broad, since the class 
activities was designed by their own.  
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c. Counselor 
The role as counselor covers only two kinds of activities 
during the class namely; First, the teacher gave appreciation or 
reward to students after answering or doing something and 
second the teacher advised students who didn’t accomplish the 
homework and those students who have lack participation in the 
class. These activities as the counselor role are important in 
learning process. Giving appreciation to students will have 
positive effect for students, such as to raise self-confidence, 
motivate them to learn more and encourage them to have fairly 
competed among the classmates and advising students who 
didn’t accomplish the task is a kind of warning that, they will 
have bad effect of their learning. Deals with the effort of 
promoting the learners’ learning autonomy, the counselor role is 
also important, since the students at secondary school need 
guidance from the teacher. Sieberer (2015: 165) cited in Bulger 
(2002) say that “teachers can begin to establish a positive 
learning environment by showing their passion for the subject 
matter, using student names, reinforcing student participation 
during class and being active in moving among the students.” 
Then, good teaching not only motivate the student to learn, but 
the teacher should teach them how to learn, and do so how in a 
manner that is relevant, meaningful and memorable.  
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d. Resources 
The role as resources covers three kinds of activities during 
the class namely; First, the teacher delivered the material by 
using English, Indonesian or mixes both of them. Second, the 
teacher corrected the students’ mistakes in orally 
(mispronunciation and intonation) or in written (ungrammatical 
sentences or misspelling) and gave feedback to all students. 
Most of the students felt happy because of that and intended to 
learn more from their mistakes. Third, the teacher gave feedback 
and enrichment to all students after explaining or doing 
exercises. The students enjoyed and received all things the 
teacher given by the teacher supposes to well, when they are as 
the resources. However, each student had different need about 
the sources of learning. In autonomy learning, it is a way to 
empower the students to search and explore more the knowledge 
through literacy habit. 
e. Participant 
The role as participant covers two kinds of activities namely; 
First the teacher took part in student learning activities like in 
group discussion or in accomplishing an exercise, second, the 
teacher involved students in correcting homework or other tasks. 
In doing this activity, the students enjoy the moment, because 
they would like to know directly the result of the work. The facts 
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showed that, this role sometime occurred spontaneously, 
whenever the students were doing an activity and the teacher 
engaged them to correct together. This role contributed to 
promote the learners’ learning autonomy, which the teacher 
became the learning partner for students. In this case the students 
learn as much as possible from the teacher and the teacher also 
can learn from students. So, there will be formed good 
communication and harmony relationship among teacher and 
students. 
f. Assessor 
The role as assessor covers only two kinds of learning 
activities during the class namely; first, the teacher corrected the 
students’ mistakes in pronouncing words or, in ungrammatical 
sentences and misspelling, gave feedback to students after doing 
something and second, evaluated orally or written to know how 
far the students’ learning progress after learning a topic. 
Assessing the students before or after the learning process would 
give information to the teacher to know how far does the 
students’ learning progress or the mastery level and enabled to 
decide whether the students may continue to the next topic or 
not. Actually, there are some kinds of assessment in autonomy 
learning. They are; self-assessment or peer assessment, 
challenging homework, project, language. 
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C. The Previous Study 
Previous study was useful as a reference for the researchers in their 
research. It is used to show the difference between the previous research 
with the current research in order to avoid being a claim. In this study the 
researcher takes 2 previous study from another thesis that related to this 
study which concerned on teacher’s professionalism in teaching EFL. The 
studies are by Enggy Agustiana Putri (2018), entitled “Teachers’ 
Professionalism Reflected in an English Foreign Language (EFL) 
Instruction at MTs Negeri 1 Trenggalek”, English Education Departmen, 
IAIN Tulungagung and the second previous study are by Hesti Utami 
(2015), entitled “A Study on Teachers’ Efforts in Developing Their 
Professionalism at SMAN 01 Ngunut”, English Education Department, 
IAIN Tulungangung. 
The similarities of the study by Enggy Agustiana Putri (2018), 
entitled “Teachers’ Professionalism Reflected in an English Foreign 
Language (EFL) Instruction at MTs Negeri 1 Trenggalek” English 
Education Departmen, IAIN Tulungagung are the researcher use the same 
research that on the teacher’s professionalism reflected in teaching practice, 
creating learning environment (how to manage class), applying manner on 
teaching English Foreign Language, and evaluating student English 
achievement. From the first study, the difference about the problem of 
research there were evaluating students with English achievement, subject 
of this previous study were three teachers then compare the characteristics 
each other. The similarity on the researcher was about teaching learning 
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process. There were teaching learning processes, the professional 
competence, teacher in the class (skill and managing class), approach and 
method in teaching and learning process, described about 4 competence, and 
technique of collecting data, and the method used descriptive-qualitative 
with triangulation as the trustworthiness data. The differences of this study 
with the researcher were this study does not describe how the qualification 
teacher and teacher certified such as manner of PLPG, seminar, and 
workshop, this study used three teachers as the sample as selected teacher 
(Certified teacher and Non-Certified), described planning of teaching, this 
study did not investigate about teachers certification to show their license 
as the professional teacher, then the researcher did not describe evaluating 
student achievements as well as that study. 
The similarities of the study by Hesti Utami (2015), entitled “A 
Study on Teachers’ Efforts in Developing Their Professionalism at SMAN 
01 Ngunut”, English Education Department, IAIN Tulungagung was the 
researcher used the same research on the applying teacher professionalism 
in their classes. This study described about teacher competence that 
espousing professional competence which must have pedagogic, personal 
and social on the teaching and learning then the teacher can be a model for 
their students and can build good relationship with their students and school 
society. By having it, teachers have completed the indicator of teacher 
competence to handle teaching and learning processed. The similarity on 
this study those are; the study discussed skill, method in teaching English, 
four competences to complete professionalism, research design used 
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descriptive-qualitative with triangulation as the trustworthiness data, 
technique of data collection (interview, observation and documentation), 
then the subject in this research taken from the selected teacher who were 
considering as professional teacher in teaching English. 
The difference of this study with the researcher was this study 
correlated with two categories on English teacher certified and non-certified 
and investigated about novice teacher, there were not any approach in 
teaching English, specific teacher roles, teacher certification and 
qualification, different problem statement, and technique of analysis data. 
The researcher used another previous study from a journal by Lin 
Liu (2014) entitled “Enhancing Teachers’ Professional Development 
through Reflective Teaching” from Journal Theory and Practice in 
Language Studies (4): 11. This study has a similarity on qualitative method 
with a case study from the problem solving on the research. The study 
focused on reflective teaching by an English professional teacher for 
purpose on reflective teaching. This study firstly reviewed the domestic and 
foreign researches on reflective teaching and teachers’ professional 
development, then practically explores the contents, process and specific 
operational methods of reflective teaching, and finally illustrated the effect 
and significance of reflective teaching with a case study, the researcher only 
used one of teacher subject, then the researcher just be taken point of view 
from teacher’s professional competence not taken from how the reflective 
learning in the class was.  
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Then, the similarity on this study based on foreign language 
teacher’s professional point of view should base their process on classroom 
teaching, teaching process communicative and teaching methods, making 
cognition scientific (RPP, syllabus), and the teacher participated 
conferences., seminars and short course. The differences study on research 
with the researcher were not discussed teacher assessment and evaluation 
on the students, the collecting data was used and focused on the 
questionnaire because the subject of research was whole class of students. 
The research used strategy on her study with teacher assessment, 
questionnaire and micro-teaching. 
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CHAPTER III 
RESEARCH METHODOLOGY 
A. The Research Design  
The research design of this research was descriptive design with 
qualitative approach. Qualitative research is used to examine the conditions 
of natural objects, where researcher is a key instrument. According to 
Sugiyono (2016: 213), qualitative researchers prosecuted can dig data based 
on what is spoken, is perceived and performed by participants in the data 
source. The qualitative researcher must be "emic perspective" means 
acquiring the data is not based on what was thought by researchers, but as 
is happening in the field, experienced, felt, and is thought of by the 
participants the data source. Descriptive research is defined as a research 
method used to describe the existing phenomena as accurately as possible.  
The word “existing phenomena” makes descriptive research 
contrary to experiment research one of the purposes of understanding social 
phenomenon and the descriptions are in the form of words (Sugiyono, 
2016). The descriptive research was done in the classroom and out of the 
classroom, and the main point of this research is to collect and to accumulate 
the basic data in descriptive way. According to Creswell (2017: 73), states 
that case study research is a qualitative approach in which the investigator 
explores a bounded system (a case) or multiple bounded systems (case) over 
time, through detailed, in-depth data collection involving multiple sources 
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of information (e.g., observations, interviews, audiovisual material, and 
documents and report). As general rule, qualitative researchers are reluctant 
to generalize from one case to another because the contexts of cases 
different. The researcher identified the problem or question to be researched 
and develop a rationale for why a case study is an appropriate method used 
in the study. 
B. Setting of the Research  
The researcher takes that place because that one of international 
school that have good accreditation (A criteria). The researcher wanted to 
know how was the teacher professional competence and teaching process 
used on English at SMP Lazuardi Kamila GIS. 
1. Place of Research  
This school is able to create good achievements, all of which cannot 
be released from the role as well as a teacher and principal participants 
in fostering.  
Location of the research is the place where the research process is 
done to collect the data in order to get the problem solving. This research 
takes place at SMP Lazuardi Kamila GIS. It is located at Jl. Monumen 
No.45, No. 11, Setabelan, Banjarsari, Kota Surakarta, Jawa Tengah 
57139, Website: www.lazuardikamilagis.sch.id. 
2. Time of Research  
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This research is started from Mei, 11th 2019 schedule of the 
research as follows:  
No Activities Mei July August 
 Week 2 4 3 1 2 3 
1 Pre-Research       
2 
Designing 
Proposal 
      
3 
Arranging the 
Permission 
Letter and 
      
4 
Observing and 
Interview 
      
5 Collecting Data       
6 Analyze Data       
7 
Submitting the 
Report 
      
Table 3.1 Schedule of the research 
C. Subject of the Research  
The subject of this research is the English teacher at second grade 
students at SMP Lazuardi Kamila GIS in the academic year 2019/2020. 
Before determining the subject in this study, the researcher decided to do 
pre-observation to know more about subject profile. In this research, the 
researcher made criteria of subject who consider as professional teacher. 
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The subject of this research was Mrs. W. She taught in the all of the grade 
classes in SMP Lazuardi Kamila GIS. Dealing with improvement skill, she 
followed some seminar and workshop about education such as MGMP 
(English teaching and learning), training for curriculum 2013 and lesson 
plan.  
D. Research Instrument 
In the descriptive qualitative, the key instrument of the research is 
the researcher herself. The researcher during the entire process of the 
researcher was taking roles as a designer, data collector, analyst, data 
interpreter, and result reporters of the research. The instruments used for 
gathering the data were: observation, interview, and documentation. 
E. Technique of Collecting Data  
The instrument of this research is the researcher herself because it is 
a descriptive qualitative research (Sugiyono, 2016: 222). In this research the 
researcher uses the instrument of the research and could not be replaced by 
the other. In the collecting data concludes; observation, interview. 
1. Observation  
In research, researcher needs several methods to collect the data of 
research, and one of them is observation. Observation is method to see 
something in the research. According to Sugiyono (2016: 222) cited in 
Bailey, Lucy E (2009:551) states that observation is a foundational tool 
that researchers use to collect descriptive information and to make 
knowledge claims about the physical and social world. 
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As a non- participants observer, the researcher comes and observes 
the teaching learning activities in classes. The researcher has 
coordination with English teacher to arrange observations for gathering 
complete data of teaching- learning process in order to examine the 
teacher’s method, student responses, and class activities until the 
researcher gathers sufficient data representing the way of teaching 
English. After observing class, the researcher writes descriptive and 
researcher use the instrument of the research and could not be replaced 
by the other. 
2. Interview 
In this research, interview method is used to get the data about the 
English teacher of teaching English as Foreign Language of SMP 
Lazuardi Kamila GIS. According to Sugiyono (2016:231) states that the 
interview is a meeting of two people to exchange information and ideas 
through the facts, so can be constructed meaning in a given topic. 
Interview is used as the data collection technique when researchers want 
to conduct a preliminary study to find problems that need to be 
examined, but also when researchers want to know things from the 
respondents. When conducting interview, the researcher prepared a list 
of questions as guidance and incidental question to know how to 
selected teachers teach EFL, to know the teacher efforts in developing 
their professional, the difficulties in teaching, and to know how solve it. 
3. Document 
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Document is a technique of collecting data which are appropriate 
with the research goals by accumulating and analyzing documents, both 
in written and electronic forms cited in (Sukmadinata, 2011). The 
technique of document is needed in documentation by the researcher. In 
the qualitative research, documentation is important to collect the data. 
The researcher need documentation to get information about the 
teacher’s professionalism with teacher’s certification then to get the 
materials from the teacher’s such as lesson plan (RPP) and syllabus.  
F. The Technique of Analysis Data 
Data analysis is the process of systematically searching an arranging 
the interview transcripts, field notes, and other materials that you 
accumulate to increase your own understanding of them and to enable you 
to present what you have discovered to others (Sugiyono, 2016). The data 
analysis technique uses interactive cycle model including reduction of data, 
the data display and conclusion drawing/verification based on model Miles 
and Huberman cited in Sugiyono, (2016: 246). To analyze the data the 
researcher as follows:  
1. Data Reduction 
Data reduction is the process of thinking that requires sensitive 
intelligence and the extent and depth of insight. In the reduction of data 
each researcher will be guided by the objectives that will be achieved. 
The main objective of qualitative research is on the findings. Therefore, 
researchers in conducting research, find everything that is foreign, 
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unfamiliar, yet that's precisely the patterns that have made the attention 
of researchers in doing editorial data. Reduction of data means to 
encapsulate, choosing things, focus on the things that are important, look 
for themes and pattern. Thus, the data that has been reduced would give 
a clearer picture, and facilitate researchers to perform further data 
collection and look it up when needed. 
2. Data Display 
After the data is reduced, the next step is displaying data. In 
qualitative research, the presentation of data can be done in the form of 
a short blurb, chart, relations between categories and flowchart. The 
most frequently used in the presentation of qualitative research is the 
text that is narrative. With displaying data, then it will make it easier to 
understand what is happening, to plan further research based on what 
has been understood. 
3. Conclusion drawing/verification 
The third step in the qualitative analysis according to Miles and 
Huberman is withdrawal and verification conclusion. The conclusions 
of the qualitative research in is new findings previously had never 
existed. The findings can be either a description or depiction of an object 
previously look yet still so after researched it became clear, can be either 
interactive or causal relationships, hypotheses or theories. Preliminary 
conclusions expressed are still temporary and will change when not 
found strong evidence that supports the data collection phase is next. 
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But if the preliminary conclusions supported by the evidence of a valid 
and consistent when researchers returned to the field collected data, the 
conclusion is expressed is a credible conclusion and supporting data 
collection phase. 
 
 
 
 
 
   
Figure 3.2. Component of data analysis (interactive model) 
G.  The Trustworthiness of Data 
This research is conducted by applying qualitative research, 
therefore, it concerned with the trustworthiness. The data or information 
gathered from the research are in the form of study documents, and the data 
taken from interview to see whether the research findings are credible or 
not, it should be checked. In this research, the checking of the research 
findings used triangulation. 
Based on Sugiyono (2017:241) refers to the technique of 
triangulation of data collection that is combining the various techniques of 
data collection and data sources. The technique of triangulation means 
researchers using different data collection techniques to get data from the 
Data Collection Data Display 
Data Reduction 
Conclusions: 
drawing/verif
ying 
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same source. Researchers using participatory observation, in-depth 
interviews, and documentation to the same data source simultaneously. 
While according to Sugiyono (2016: 372) there are three types of 
triangulation. They are triangulation of source, triangulation of technique 
and triangulation of time. Moleong (2012: 330) stated that triangulation is a 
technique checks the validity of the data that utilizes something else, outside 
of that data for the purposes of checking or comparison data toward it. Based 
on that comparison, four kinds of triangulation, i.e.: 
1. Triangulation source, that is by the way comparing observations with 
data the results of the interview, comparing what people say in public 
and in private, by comparing the results of the interviews with the main 
family tourism informant people another. From the results of these 
comparisons will get the similarity of views, thoughts and opinions will 
then be more established truth unearthed from several sources. 
2. Triangulation methods i.e. checking the degree of belief in invention  
research results with some techniques of data collection. 
3. Triangulation by utilizing other observers or researchers for the 
purposes of checking back the degree of trustworthiness of data. 
4. Triangulation theory that is in discussing the problems of using more 
than one theory.  
Researchers use triangulation method for collecting data but similar 
data collection techniques used are different, i.e. in collecting data for 
researchers use interviews and while others use documentation and 
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observation. It is aimed at getting detailed and specific information in 
accordance with the research objectives. 
CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
In this section, the researcher will be described the result of research there 
are research finding dan discussion. This chapter consist of data presentation 
and findings which are related to the formulated of research question covering 
by; The professional teacher’s competence in teaching English as a Foreign 
Language at SMP Lazuardi Kamila GIS. 
A. Research Findings 
Before the researcher finds the data to be described, the results of the 
data the researcher obtains are based on observations and interviews from 
the teacher who is the focus of the researcher's research. 
1. The professional teacher’s competence in teaching English as a 
Foreign Language at SMP Lazuardi Kamila GIS 
The researcher used one of English teacher as a sample and the 
population of English teacher at SMP Lazuardi Kamila Global Islamic 
School. Mrs. W as an English teacher who is researcher observing the 
delivery method in teaching English as a foreign language has a profile 
as an educator with 11 years of teaching experience before teaching at 
SMP Lazuardi Kamila GIS. Based on the researcher who have made 
observations to several schools, researcher found a match of 
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professional teacher’s on Mrs. W because the teacher has a lot of 
experience teaching at school, developing self-potential in LITBANG 
English on Kindergarten, Elementary and Junior School, taking TED-
ED, teaching in Kids Talk, and of course already certified or have 
attended PPG 2019 for 3 months in April to June 2019. Based on 
observations made by researcher at SMP Lazuardi Kamila GIS for 2 
times with different times.  
a. Pedagogic Competence 
Pedagogic competence that researcher found in the teaching 
process that the first pedagogic finding that teacher was having a 
knowledge of students ' characteristic. At that time, the current 
lesson was about Tale. Before starting the class, the teacher waited 
some students who had not been in due to the prior study of sport. 
Since the researcher found that all students were talkative, and in the 
meantime, teacher tried to act out-of-box to entertain the students. 
As a result, they were quite excited with what the teacher did. After 
the rest were coming, the teacher began to set in her lesson. But, 
prior to that, she tried to calm every student and started to point a 
student to lead the pray for study. Furthermore, after coming in to 
lesson, she did not mention straightly the topic. In other words, she 
tried to make an ice breaking to measure how far the students would 
know and settle with the upcoming topic.  
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The second, the English teacher is able to manage the class 
in order to make students have equal chance despite the physical 
disorder. Since the researcher met that the teacher just did on the 
front students, it looked like unbalance learning. Meaning, the front 
students possibly had much knowledge and the contrary. Moreover, 
it was no denied that the back students could do more and wanted to 
have the lesson about the Announcement. Consequently, they did 
not pay attention to what the teacher explained. Furthermore, some 
of them just told each other or made some noisy. Meaning, they 
could disturb the other learners. 
The third, the English teacher gave a chance to learners to 
acquire the material as their age and ability by various activities of 
learning. As long as the observation took place, the researcher found 
that what the teacher gave to students was right for them. On the 
other hands, since their ability set apart, it needed a variety of ways 
to teach the thing. But, the researcher encountered was on the 
contrary. Meaning, the teacher just put a few of monotone style to 
teach the material, speech approach. In other words, the teacher just 
talked too much with only once in a while practiced instead of 
involving the learner too much in activity. What was expected was 
the teacher made group for leaners to solve the problem in order to 
make the recognize the narrative it selves. 
b. Personal Competence 
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The teacher has persistence and diligence work without getting 
tired and selflessly is a must-have for the teacher from the scope of 
personal competence. The students will earn rewards from teachers 
who showcase the whole person who works without getting tired and 
selflessly. The teacher will not despair when faced with failures, and 
will continue to try to overcome them. The teacher be resilient and 
diligent in working so that the educational programs that have been 
outlined in the curriculum have been set to run as they should. 
Persistence and diligence work are the driving factors of success. 
Likewise, in the learning process, persistence and persistence that 
teachers have is one of the successful teaching-learning processes. 
Then from the teacher’s in appearance shows her attitude and 
personality. When the teacher taught, she has a good manner on her 
dressing to look like a nice teacher. Starting from the end of the hair 
and toe students always pay attention to teacher appearance. The 
teacher's way of sitting is a student's concern. Sitting in an upright 
condition as well as leaning slightly ahead of pupils shows teachers 
who are interested in their students. The teacher who was too on the 
chair showed teachers were less interested in teaching. The 
researcher recommend that teacher stand a standing in teaching 
because the teacher can see all of student behaviour in the classroom. 
c. Social Competence 
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 Social competence has been accomplished by an English 
teacher, she has the ability to communicate effectively, associate, 
cooperate with the principal, staff, and other teachers, and able to 
share the problems that teachers are also experiencing it. Mrs. W 
also has a high social spirit in the school environment, where the 
teacher is also the second parent for students, especially those with 
disabilities in speaking and acting. Teachers also taught about many 
things to his students in order to get along with anyone's friends. 
When teachers were teaching in the classroom, teachers also 
arranged strategies using discussion teaching methods, groups and 
never selected the students in a group. 
 English teachers also have the ability to communicate orally, 
writings, and cues to their students as well as the surrounding school 
community. In addition, in terms of socialization, teachers also use 
functionally tailored communication and information technology 
that is adapted to the development of the times and adapted into the 
learning process in the classroom. The teacher also emphasized that 
socializing is an important aspect and should not be abandoned 
including in associating effectively with students, fellow educators, 
educational personnel, and parents/guardians of learners. 
Researchers limit the scope in social competencies that teacher has 
if in the case of associating politely with the surrounding community 
become a limitation of researchers. 
d. Professional Competence 
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The researcher found the results obtained which were adjusted 
to the research problem that the researcher suggested previously. In 
accordance with the indicators of professional teacher’s in the 
teaching process, researchers have constructed these indicators 
using theoretical references from the Minister of National Education 
Number 16 of 2007 and various sources of theory from expert 
opinions to strengthen the reference of professional teacher 
indicators used, namely: 
1) Mastering the material, structure, concepts, and scientific mindset 
that supports the subjects taught 
Before teaching, the teacher planned her teaching providing 
syllabus as a guidance to conduct teaching. By having syllabus, 
she made lesson plan especially daily plan to make her teaching 
easier and could achieve the purpose of teaching. In her lesson 
plan, she arranged the activity in lesson plan starting from 
opening, stimulating, giving instruction starting and follow-up. 
When she taught, she even deviated with the lesson plan because 
the condition of the students that was difficult to be controlled. 
Based on an interview, the teacher provided material to the 
syllabus, namely the use of assistive words and vocabulary. 
Before explaining the core activities when the research, teachers 
usually ask students to collect the task of writing vocabulary a 
number of ten vocabulary and students are asked to memorize the 
vocabulary. After that, the teacher provides a small game that 
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aims to improve the vocabulary mastery of students. Not only 
that, teachers also provide motivations for students more 
motivated to learn English. In order the students could not be 
bored in teaching learning processes and implement a fun 
learning system.  
The students have a closeness with the teacher and also 
always develop students' abilities according to their expectations 
going forward. The teacher also gives good feedback to the 
students by giving very fast responses when they ask questions or 
there are problems in their learning. The teacher competency 
standards that are framed and owned by the teacher are having 
good English language knowledge, and has joined PPG besides it 
is seen from the point of view of her experience before teaching 
at SMP Lazuardi Kamila GIS, the teacher has gained a lot of 
experience and can be said to be a professional teacher in 
knowledge, its activities are outside of teaching and are also able 
to manage time efficiently. The following quote from the teacher 
who supports the statement; 
“... Sebelum dilanjuti kontraknya, saya sudah dapat job lagi 
dan ditawari di Riau, disana saya ternyata masih mengajar 
Sekolah Tinggi Ilmu Agama Islam tapi mengajarnya bahasa 
Inggris yaitu writing dan English phonology.…” 
 
From the above statement that the teacher has taught English 
Phonology where the course teacher can understand the structure, 
concept in the material. When students ask questions, the teacher 
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also describes in detail and without hesitation to solve problems 
faced by students. Teachers must also increase their teaching 
knowledge because the curriculum used is a combination of the 
2013 curriculum and the CIPP (Cambridge International Primary 
Program) curriculum. 
“…Menurut saya loh, it’s no problem. Kalau vocabnya 
otomatis pakai buku checkpoint lebih tinggi loh levelnya. 
Kalau untuk yang speaking reading juga lebih tinggi 
levelnya. Terus nanti itu kan diajari yang recount, 
procedure, sama ada juga itu, itu materi. Cuma susunannya 
berbeda. Jadi yang dikelas 7 untuk materi awal kan, yang 
k13 paling cuma modelnya kayak numbers, time mereka 
sudah paham sudah lewat di SD mereka. Jadi udah engga 
yang belajar itu, sudah masuk reading ngelewatin itu, 
mereka sudah reading, passagenya bukan yang simple itu, 
yang panjang. Yang sudah lebih dari 200 kata.” 
 
Based on the results of the interview, the teacher always 
follows the development of the material so that he already knows 
that his students are getting to know his knowledge. By 
understanding the material steps delivered, teaching and learning 
activities can be carried out proportionally and effectively for the 
development of sustainable material. But the teacher does not 
forget the linguistic target that must be achieved and still has a 
mission so that the development of English in schools to continue 
to increase gradually.  
While in the learning process, teachers and student use 
English language to communicate with each other. Vocabulary 
learning is the result of a communicative approach, because the 
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material links the relationship between teacher and students so 
that meaning can be conveyed. The teacher gives direction or 
delivery of meaning from the vocabulary unknown to his students 
by indirectly telling the true meaning, but by giving guesses or 
other synonyms of the word being questioned. The teacher said 
that; 
“…Misalnya saya ngajar vocab yaa, vocab mau 
caranya gimana. Pertama saya ajarkan dulu, kan itu 
vocabnya agak rumit kalau di buku baru ini. jadi 
nanti membandingkan, pertama klasifikasi dulu, 
terus kelas katanya apa. Setelah diklasifikasikan 
apakah ini verb, apakah ini adjective habis itu kalau 
sudah tau tugasnya sekarang cari arti similar 
meaningnya, sinonimnya. Jadi saya sama anakanak 
itu jarang langsung ngasih artinya. Misalnya kayak 
kemarin itu proceed itu artinya apa. Eager itu 
artinya apa bukan ingin, no, kalau saya biasanya 
eager itu artinya will. Jadi vocabnya banyak nanti, 
ohh kalau aku tau ini miss, will itu artinya akan, mau, 
suka. Oke berarti mereka sudah paham, jadi 
dicantolkan dengan yang mereka tahu.” 
 During the learning of assistive material including will, 
teacher has a role to motivate students to be confident and want 
to try hard to find suitable answers. The teacher explains the 
functions, rules of use and gives exercises to students in order to 
achieve conducive and effective learning in class. She also 
evaluated the material before closing the class, by asking students 
to review the material, she also gave them question related to the 
material and sometime made summary about what students got 
from the teacher’s explanation. 
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2) Mastering the standards of competence and basic competencies 
of the subjects taught 
 The researcher found the results of competency standards 
that have been listed in the syllabus and that have been applied in 
the lesson plan that has been created by English teacher. Based 
on observation, the teacher has the ability to teach well in 
accordance with his understanding in implementing the 
curriculum that has been written in Grade 7 English courses. In 
teaching English, the teacher has no difficulties or deficiencies in 
the material field. Because, before the teacher has prepared 
everything that is referring to the lesson plan and syllabus.  As  
shown in the table; 
 
Subject 
Matter 
Basic Competences 
Standard Competence 
(Goals) 
House 
and 
Home 
 
1. Students learns how 
to communicate 
about their house in 
written and spoken. 
1.1 Students are able to find 
information using skimming 
and scanning technique how to 
skimming and scanning 
through a text given 
1.2 Students are able to give 
instruction, direction defining 
words and ideas 
1.3 Students are able to speech 
and sentence separation. 
80 
 
 
 
 The first material is delivered based on to 7 grade subject 
syllabus on the first topic of House and Home.   
1) Students learns how to communicate about their house in written 
and spoken 
1.1 Students are able to find information using skimming and 
scanning technique how to skimming and scanning through 
a text given. 
 The teacher introduced these materials by asking 
their students to open the worksheets or books they use. The 
first meeting to be discussed is describing the home in the 
form of a long text in the student's material book. In this 
material, students are asked by his teacher to read a discourse 
that contains about describing the home. Before that, the 
teacher introduced the quick and scanning techniques found 
in the text that has been presented. Students not only read 
with skimming and scanning techniques but students are also 
required to know which language feature is in the text.   
 This scamming and skinning technique served to find 
information in lengthy readings in a short period of time with 
the lengthy passage reading for grade 7 students. The teacher 
introduced this technique because it is very suitable to be 
applied to the reading problem in a limited time and has been 
adjusted based on the syllabus that has been listed.  
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 Such learning activities, students understand the 
sentence imperative which will be made into sentences that 
indicate direction and instruction. Students understand that 
the general characteristic of "imperative sentence" is that 
there is an exclamation mark or full stop. Then using bare 
infinitive as the verb, does not require the subject at the 
beginning of the sentence, the structure that the student uses 
is the formula; 1) Positive: Verb + Object/Compliment e.g. 
"Fry the bread!", and 2) Negative: Don't + Verb + Object 
Compliment e.g. "don't mix it before the egg has fried!" 
After the teacher provides examples and explanations, 
students are required to make sentences based on the formula 
that has been provided. The students are able to speech and 
sentence separation. 
1.2 Students are able to give instruction, direction defining  
words and ideas 
 Based on the results of the observation, the teacher 
gave the steps in reading using skimming and scanning ie; 1) 
Students are required to read the reading title first, 2) after 
reading the title, the student reads the whole of the opening 
paragraph which aims to introduce the reader to the topic of 
the reading, 3) Students pay attention to the main idea at the 
beginning of sentence or the main ideas listed in the passage 
reading, and 4) students are required to read the paragraph of 
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the conclusion thoroughly as a summary material of the 
reading content 
  Students are required to read individually and then 
conclude what descriptions they worked on earlier. After the 
students read carefully and with the techniques that have 
been applied with the technique of scanning and skimming 
then students work on the questions that are under the 
discourse that was previously read. Students also continue to 
use the technique of scanning and skimming in working on 
the problem because it is still in the teacher's goal to apply 
the test's lesson.  
 The researcher found that there were some students 
who had difficulty reading with scanning and skimming 
techniques because the pupils were still in a lack in reading 
stage. Especially on three students who have limitations, 
they do not fully follow the requests or instructions provided 
by English teachers, but the three students already have an 
assistant teacher and the learning process has been assisted 
by both teacher’s. Based on the results of the interview, the 
teacher continued to use the technique in an effort to improve 
the mastery of the vocabulary owned, as quoted as follows; 
“Karena materi untuk bahasa Inggris itu tidak jauh-
jauh dari itu. Kalau mereka menguasai vocab 
mereka betah bisa scanning, bisa skimming reading 
ngerjain tugas, soal seperti ini gampang.” 
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 The students have understood the reading process 
with skimming and scanning in the first meeting. Teachers 
have also performed actions in their studies based on the 
lesson plan he made from the syllabus that teachers have 
developed. Reading with the technique is also applied in 
understanding the instruction text that contains steps or 
instructions for doing something. The teacher also evaluates 
her students by asking questions, and even the teacher 
continues to receive inquiries when there are students who 
do not understand the material. Afterwards, at the next 
meeting, the teacher developed this textual material to be 
practical for his students the next day. The students are able 
to give instruction, direction defining words and ideas. 
1.3   Students are able to speech and sentence separation  
 The teacher conveyed the instructional text material 
example the adjacent instruction text or usually also called 
the procedure text. In this "Home and House" material, 
students are required to describe the directions or get to know 
the eyes, read the map, steps to provide instructions by 
getting to know the objectives, and even the instruction text 
(procedure text) can be developed by the teacher into a 
procedure text. Students are required to identify the 
language, using verb 1, using conjunction, done in order, and 
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the result is the students ' own implementation of the 
previously understood. 
Based on the observation, the teacher explained that 
the procedure text or instructional text consisted of; goal, 
material, steps. Those three things must be understood by 
student in order to be able to enter core activities smoothly 
because the time taken is only one hour lesson from 13.00 - 
14.10 WIB including; student must prepare the material in 
advance, arrange neatly, wash their hands, carry out the steps 
of the procedure that has been directed by teacher on a 
regular basis while still being supervised by teacher and 
student accompanying teacher inclusion, and present it in 
English. 
Both groups made kebabs with their own 
characteristics. The student made different kebab variations 
and everything is done in totality, which beforehand student 
first prepares what must be made starting from cutting the 
ingredients, inserting seasonings, pieces of material into the 
kebab's peel, cooking it and the teacher also keeping control 
of students so the lesson can conducive and they stay awake 
with their speaking skills. When the teacher controlled and 
asked to speak with student who is making kebabs by asking 
what material student made, what are the next steps by 
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speaking in English but mixed with Indonesian if student 
really did not understand what the teacher has already said. 
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  The second material at the 3rd researcher meeting and 
observation is "Tale Tales" as follows; 
Subject 
Matter 
Basic Competence 
Standard Competence 
(Goals) 
Tall Tales 
2. Students learns to 
tell about tell in 
spoken and written 
2.1 Students learns to find 
information and meaning in 
the tale or in prose and verse 
2.2 Students are able to 
write a narrative writing 
2.3 Students are able to use 
direct speech for dramatic 
effect 
 
2. Students learns to tell about tell in spoken and written 
2.1 Students learns to find information and meaning in the tale 
or in prose and verse 
Based on observers that researchers have done when 
class VII lessons took place at the third meeting or 
observation of the third researcher, the teacher started 
opening new material related to Tall Tales that was adapted 
to the syllabi and her lesson plan. In this basic competency 
section, teachers give understanding to their students about 
the understanding, text structure, and the material of the tale, 
also known as narrative text. The purpose of this material is 
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that students are able to find information and understand the 
meaning of a story that is a moral value even students are 
also recognized by the teacher with the material in the form 
of prose and verse. Students are required to understand 
conceptually and also use the language features that have 
been available both in terms of writing narrative text and in 
terms of meaning. 
 
The basic purpose of students to know the narrative 
(tale) text is to entertain and attract the reader by presenting 
stories or events that have conflicting problems and at the 
end of the story there is a resolution or a happy ending or 
Even pathetic. Narrative text is not only limited to stories 
that smell mystical, fiction, legend, fairy tale or fable only, 
but other stories in the form of adventure, mystery and all 
forms of story. Essentially, the narrative text is about the 
story. But in class lessons, the narrative text is usually used 
only to show fiction stories such as fairy tales or legends. 
 
Then in addition to a tale shaped like text narrative 
the teacher also introduced prose as his understanding to the 
students. Prose is a literary work of free essay. The prose is 
free of charge meaning the prose is not tied to the rules of 
writing such as diction, rhyme, rhythm or others. Prose has 
a denotative meaning or has an actual meaning. If there is a 
metaphorical word, it is merely an ornament to beautify or 
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suppress the inscription in prose. Students understand the 
definition and usefulness of prose in the genre and then 
teachers do the action asking students who are not yet 
understood, and the students no one asks questions. 
 
2.2 Students are able to write a narrative writing 
Students used the language feature spoken by the 
teacher. Based on what is written on the syllabus and the 
lesson plan, teachers do it in stages. In the beginning, the 
teacher created ice breaking by rotating the song A Whole 
New World related to the genre of narrative text. The student 
then followed along with the lyrics of the song that has been 
available in the video. After that the teacher gave the task 
directly to the individual students by searching for a 
vocabulary whose final tone is similar as “Did with 
Splendid”. The students followed the song until completion 
and find the vocabulary as much as possible.  
Once all has been done, the teacher gave the task a 
worksheet that resides in the student's work book. In 
narrative text, there is the use of the verb past tense that 
students must master, using the second verb, the introduction 
of intrinsic and extrinsic elements on the content of the story. 
Then students work on the question by reading the text of 
the narrative passage first. Students have completed a given 
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assignment and the teacher gives feedback in the form of 
questions that students should answer. 
 
2.3 Students are able to use direct speech for dramatic effect 
This material was at a second meeting where the text 
narrative became a practice for students in the classroom. 
The teacher invited her students to recall the lesson 
yesterday by giving short quiz. Previously, the teacher 
played the cartoon tale, which is still in the same genre as 
the previous day's song "Aladdin" for 5 minutes only on the 
core or moral value of the plucked. After that, students seek 
to know and raise his opinion on the moral value that is in 
the film. Teachers give good feedback and appreciation. 
After entered the core activity, the teacher asked 
students to role-play as character characters that have been 
formed into 3 groups or students doing story telling and 
given no more than 15 minutes. Teachers ask students to 
work in pairs by understanding the elements of the character 
in the narrative text. Each student is asked to make a 
dialogue about the character being portrayed and able to 
answer and give feedback on the reason the student plays the 
figure. 
3) Develop creative learning materials that are taught 
The first observation made on Monday, August 5th 2019 in 
VII grade, before teaching the teacher had made and prepared a 
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lesson plan according to the syllabus or curriculum procedures of 
Lazuardi Kamila GIS (a merger of the 2013 curriculum and CIPP) 
as a reference for teaching in his class. At that time the material 
being taught was the text procedure in grade VII. Teacher gave clear 
instructions to the students, before which day they had to bring and 
prepare kebab materials in advance. Students were formed into 
groups, at that time there were two large groups of the 7th class 
population namely 16 male and female students, there were even two 
of them with special needs among other students. 
However, the students were accompanied by a teacher with 
special needs to balance the assignment and position teacher’s as the 
main role in the class. Before the core activities begin, teacher gives 
the material in advance about the text procedures at the time the class 
is doing outdoors in the backyard classroom.  
Basically, all of the teachers in SMP Lazuardi Kamila GIS 
are required to have knowledge and spoke English in each student, 
even though the level or level of the amount of pronunciation in 
English is different compared to English subjects. The researcher 
observed that teacher used her English language ability to the 
student which is to achieve maximum use of English 80% and 
Indonesian 20% otherwise the students also like that. But, when the 
students with other friends when doing activities make kebab only 
60% with English when their teacher controls or supervises other 
groups. 
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In the use of English (speaking) that is applied by teacher in 
accordance with the policies or rules of SMP Lazuardi Kamila GIS, 
its used includes a maximum of 80% English and 20% Indonesian. 
This is intended so that student can be more accustomed to and 
expected to speak English properly and correctly. The teacher said 
that; 
“Kalau saya engga sih, we just learn nek saya gitu aja, 
belajar aja, ga ada target, cuma memang kalau untuk kosa 
kata yang common yang sering dipakai itu anak-anak sudah 
paham. Kalau disini gurunya kalau masuk kelas gurunya 
juga pakai bahasa Inggris untuk pelajaran bahasa Inggris, 
Math dan Sciencenya. Jadi lebih banyak porsinya, 60% 
bahasa Inggrisnya. Sebenarnya kalau dituntutin dari 
Yayasan, kita harus maksimal 80% 20%, 20%nya bahasa 
Indonesia.” 
 
After all the steps have been taken, exactly at 14:10 WIB, the 
teacher conditioned the students to immediately clean the tools that 
have been used, wash their hands, share kebab equally with their 
group friends, and finally is reflecting or evaluating activities by 
teacher with her students. In the material delivered by her, teacher 
focused more on the fun learning system which is included in the 
category of the third point professional teacher indicator that is 
developing creative learning materials that are taught. The 
researcher observed that what teacher applied in his learning was a 
positive and creative activity. The student is not only able to theorize 
about the rules of the text procedure itself, but also can apply it 
92 
 
 
 
directly without losing the English language as a reference in 
speaking skills preferred. 
One of the teaching strategies that can make the students 
motivated to learn English is using the suitable strategy such as 
games. Actually, students do not have to memorize exactly the 
vocabulary because in fact they repeat the vocabulary by writing the 
vocabulary card. Actually, word is which is used by the student is 
always the same word around their conversation of their daily 
activities which consist of: noun, verb, adjective and adverb. The 
teacher only has to improve student’s vocabulary by a suitable 
strategy such as vocabulary card. 
The teacher provides vocabulary teaching strategies to 
students where students can improve their ability to solve a problem. 
Students not only guess the meaning of the vocabulary delivered by 
knowing the synonym in advance but they also learn to look for 
meaning in the dictionary, it is easy to make, easy to carry, and also 
as an instrument for playing games. Based on the teacher's quotation 
in accordance with the statement are; 
“…kalau sudah tau gitu biasanya saya pakai mainan, 
games, oke kita mau pakai games, gamenya apa. Misalnya 
saya nulis di papan tulisnya, kosa katanya atau similar 
meaningnya saya tempel-tempelkan, nah nanti yang baru 
mereka ketahui atau yang baru mereka pelajari boleh saya 
sembunyikan dimana. Atau saya tempelkan di tempat yang 
mana, atau saya sebar dimana itu nanti mereka nyari. Nanti 
ditempelkan, nah kalau sudah digituin nanti habis itu sudah 
tau artinya, sudah paham oke untuk mengukur tingkat 
kepahamanmu sampai mana, tugasmu membuat kalimat. 
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Seperti itu. itu contohnya, nah biasanya dikasih waktu 
misalnya kalau saya mau hore-hore dengan anak-anak 
yaudah pakai lagu..” 
 
In this section the teacher uses the method of discovery 
learning because the teacher has given instructions to the students to 
solve the problem alone or with group friends. Finding the meaning 
of the words sought will make it a habit to want to try and indirectly 
they will remember what words they have developed. The second 
method applied in this material is communicative language teaching 
(CLT), which in teaching English as Foreign Language is preferred. 
The students can have the opportunity to express their ideas 
and opinions, and develop communication skills with the teacher 
and group friends. Then in this method, games are very important 
because students have a tangible form to coordinate with each other, 
work together and of course require the ability to communicate well. 
Meanwhile, the second observation on Thursday, August 8th 
2019 in the class of VII, the researcher observed another method that 
used as a creatively. In this material, students are required to 
understand and be able to use the verb be which will then be formed 
from a word into sentences. The teacher gives verb material the use 
of the form of direct sentence with direct speech. Before students 
understand the material, teacher provided material knowledge to 
their students using the brainstorming method, where the teacher 
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explained the definition and division of the tale material consisting 
of; comedy, emotion, sad/happy ending, story and fairy tale. 
In addition, this learning method used role play which each 
student is required to in pairs and divide the tasks according to their 
respective roles. The student played a fairytale character previously 
assigned by the teacher. Students have conversations with their 
friends and exchange roles according to sentences that have been 
created using the text structures previously taught. 
Students are required to make the group of each group 
consist of 2-3 people, then the students are asked to inquire about 
the other group's friends to get the correct answer. The teacher 
applies the method of problem based instruction (PBI) which 
students are not merely looking for information from the experience 
but also from understanding from the instruction concept of the 
teacher in question. After that each group put together the steps in 
playing the games using a notebook with English. Teachers respond 
well to their students, which is when students do not know what it 
means, the teacher gives an indirect answer by giving an answer by 
word equation so that students can answer the meaning. 
d. Develop professionalism ongoing basis by taking reflective action 
The experience based on learning and reflection stages make 
learning more meaningful and can be improved immediately, so it is 
important to explore the experience of teachers and students in 
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designing and implementing learning. The teacher has activities 
outside of school teaching where in these activities the teacher can 
improve the professionalism of the teacher towards learning that is 
applied in the classroom. 
“After school saya handling banyak kegiatan yang 
berhubungan dengan bilingual karena saya dapat amanah 
di Litbang bahasa Inggris. Jadi setiap hari senin saya ada 
TED-ED terus kemudian hari selasa saya English training 
dengan teacher-teachernya, hari rabu ada kegiatan internal 
di unit di SMP, terus kamisnya saya handling di Kids Talk 
jadi mengajar anak-anak untuk presentasi, jumat saya ada 
klub bahasa Inggris juga jadi full itu bagi waktunya. Kalau 
saya di Litbang sudah 4 tahun. Kids Talk sudah 2 tahun dan 
masih aktif untuk sekarang.” 
 
Reflection on learning by applying a learning journal can be 
done when learning occurs, after teaching and for the next teaching. 
In developing the teacher joined seminars and trainings of education. 
The teacher has many experiences about teaching and learning. 
When the teacher became a member of education programs such as 
seminars, trainings or workshops, it was the good way to develop 
her professionalism in teaching and her career. 
The teacher could develop their skills, and she could to be 
active and creative in developing the material. The teacher said that; 
“Kalau di Lazuardi kan kalau raker kan pasti ada seminar 
ada workshop, kadang-kadang kita mendatangkan dari luar, 
seperti kemarin kerja sama dengan UNS English for Young 
Leaner, pengembangan pembuatan SOP semua kegiatan 
yang berhubungan dengan teachers training kemarin, terus 
habis itu kita ada kerjasama sama UNS juga, ini mau jalan 
pembuatan modul. Tapi masih belum karena kita masih 
settle pembuatan modul untuk teachers training. Kalau 
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jurnal itu dari UNSnya ya karna kita kan yang menjadi 
subjeknya, di UMS juga sebenarnya ada salah satu dosen 
yang tertarik dengan proposal PTKnya kita, jadi mau diajak 
barengan bikin. Cuma masih belum ada waktunya, tinggal 
menunggu memfikskan saja” 
 
Based on data presentation, the teacher tried to develop the 
professional in teaching and learning by fulfill the four competences 
that have been determined in well education. The teacher had four 
competences applied in the teaching learning process. In the 
classroom she applied the pedagogic and professional competence 
when she taught the material. She also did not forget about personal 
and social competence that important things in teaching learning 
process.  
The teacher had good skill as a teacher, such managed the 
class very well and used variation in the methods, media, approaches 
when they teaching. Before starting material, she prepared the lesson 
plan to made teaching and learning process run well. Besides that, 
she built good relationship with her students, other teacher and 
student’s parent. She also always gave motivation, respect to their 
students, because the teacher knew the role as a teacher not only 
teaching, as a manager, facilitator, participant, but also as counselor 
as parent in the school for the students. 
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e. Use information and communication technology to develop  
    themselves. 
In the teaching and learning process the presence of the 
media has quite an important meaning. Because in these activities 
the unclear material delivered can be helped by presenting the media 
as an intermediary. The media can represent what teachers are less 
able to say through certain words or sentences. Even the abstractness 
of the material can be concretized by the presence of the media. 
Thus, students are easier to digest material than without the help of 
the media. 
The transition from conventional learning models towards 
learning towards learning models based on information and 
communication technology, of course requires careful readiness 
from the parties involved in it. The government as policy maker, 
must be prepared with a budget to support this. Schools as policy 
implementers, teachers and students as implementing objects must 
be able to work together in improving the learning process more 
effectively and efficiently. 
The use of ICT in education can improve learning methods 
and produce better teaching methods. Increasing the students' 
absorption ability by using ICT media through curriculum 
integration significantly produces a positive impact, especially in the 
fields of knowledge, understanding, practical skills, presentation 
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skills in various educational subjects. Based on the results of 
interviews, the technology used by teachers when implementing 
material in the classroom is to use the LCD to present or explain the 
material. However, teachers rarely use technology as a result of 
problem solving and teaching because teachers use more media or 
methods in other ways related to the communication approach. 
“Kalau saya biasanya menggunakan LCD tapi itu jarang 
yaa karena sekarang kan yang difokuskan ke anak-anaknya 
yaa, jadi saya lebih ngembangin medianya gitu sih. Kalau 
untuk skill listening tetap pakai speaker (tool) untuk anak-
anak denger dari nativenya langsung gitu. Biasanya saya 
kan juga ngisi jadwal broadcasting ya, siaran radio di 
Lazuardinya sendiri itu pas ngisi jam istirahat tapi tetap 
bahasa Inggris, full English malah ya saya bilang. Terus 
kalau saya buat penilaian itu kan juga harus menguasai 
Office yaa, tetep nanti itu kalau saya ya jadi harus mampu 
menguasai itu.” 
 
 Based on the date of observation, the teacher gave the 
material about the Tale (Narrative) using the media technology that 
is the LCD and the speakers. The teacher rotated a piece of Aladdin's 
cartoon film and Song "A Whole new World". Students enjoy the 
learning process that teachers apply. Not just watching, but the 
teacher gives his students a duty of listening to music by finding the 
vocabulary of the same vowel in each of his sentence lyrics. 
Afterwards the teacher plays the cartoon Aladdin and the student 
understands the moral value to be written in the assignment book. 
So the usability of the technology applied by the teacher is very 
beneficial and uses media that is not bored for the students.  
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B. Discussion 
This chapter presents the discussion of the findings using related 
theories to clarify the findings. The discussion answered the research 
problem that is the professional teacher’s competence in teaching English 
as a Foreign Language at SMP Lazuardi Kamila GIS. It was accordance 
teacher competencies as stated in the Explanation of Government 
Regulation Number 19/2005 concerning National Education Standards to 
fulfill four competence become a teacher professional. It is proved by 
teacher activities in planning her teaching by providing syllabus, making 
daily lesson plan and preparing herself before teaching by reading the 
material. The teacher arranged the activities, approach, method and media 
to reach the objectives of the lesson and make her teaching successful. She 
also tried to be able to make decision if unexpected event happen and 
applied the role of teacher in the class. The teacher also did not forget doing 
reliable thing such as giving question or homework to her students.  
During teaching, the teacher was attempted to make the students did not 
make disruptive behavior by giving various activity and topic. Meanwhile, 
when she had a difficulty in answering the student question’s she provided 
appropriate answer before and clarify it in the next meeting. She also asked 
the students to find other sources if she got difficulty in doing task. Then, 
for the teacher, to get much new information she read book or journal on 
internet, joined seminar and shared with another English teacher. In 
addition, when teaching, the selected teacher is not flippant in showing her 
personality and keep relationship with her students by knowing, listening 
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and being even-handed to all the students and in evaluating their teaching 
and learning, she applied two kinds of evaluation that is traditional and 
alternative evaluation to know the student’s achievement during teaching 
and learning process and also student’s progress. 
The descriptions above in line with the statement of Toesboeva (2017: 
4) the professional competence means the development of creative 
individuality, susceptibility to the formation of educational innovations, 
ability to adapt a changing in the educational environment. The professional 
competence of teachers is a set of skills to structure scientific and practical 
knowledge for better decisions of pedagogical, educational goals, and 
personal competence.  According to Ja (2017: 107) defined that EFL teacher 
as the role as Manager plays an important role as planner, organizing and 
controlling. Teachers play an important role in students whose teachers are 
able to teach well according to procedures that have been applied or in 
accordance with the foundation of the 2013 curriculum rules and the 
application of the CIPP (Cambridge International Primary Programme). The 
teacher also able to combine teaching methods in the learning process, and 
based on the experience of the teacher PPG is also able to apply the process 
of teaching and study efficiently and with the vision of the mission of SMP 
Lazuardi Kamila GIS.   
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CHAPTER V 
CONCLUSION AND SUGGESTION 
The researcher concerns several points that from findings and discussion 
about A Descriptive Study of Teacher’s Professional Competence in Teaching 
English as Foreign Language at SMP Lazuardi Kamila GIS in Academic Year 
2019/2020 can be concluded as follow: 
A. Conclusion 
The teacher pointed out that he has fulfilled the professional teacher 
qualification standards that have been listed based on the professional 
teacher's indicator of the rules of the Ministry of Education and Culture 
16/2007 which includes 5 indicators along with the subsection of a) 
mastering the material, structure, concept and scientific mindset that 
supports the subjects taught, b) mastering the standards of competence and 
basic competencies of the subject taught, c) develop creative learning 
materials that are taught, d) develop professional ongoing basis by taking 
reflective action, and e) use information and communication technology to 
develop themselves. The teacher is also based on several criteria and the 
role of teachers in teaching English as Foreign Language at SMP Lazuardi 
Kamila GIS by including the four competencies of teachers namely, 
pedagogic, personality, social and professional according to regulation 
Government number 19/2005. In the teaching done using communicative 
approach, where the curriculum used is 2013 more centered on the students 
than the teacher. The teaching methods applied are; discovery learning, 
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brainstorming, discussion, role play, problem based instruction (PBI), 
communicative language teaching (CLT), and using technology. In the 
school teachers can, teachers are not only teaching but have important roles 
besides teachers; manager, facilitator, counselor, resources, participant and 
assessor. 
The teacher had an academic qualification as a teacher at Lazuardi 
Kamila GIS Junior High School, which was the only English teacher in the 
college. He has had many experiences in teaching in schools and outside 
school. Then, from some experiences that have been passed, English 
teachers have implemented their experience in the teaching field by honing 
English skills outside the school agenda such as TED-ED, Kids Talk, 
Litbang of English, seminars, and workshops that have teamed up with 
campuses in Solo including UNS. While the English development done in 
the school is to become a radio broadcaster SMP Lazuardi Kamila GIS that 
results will positively impact the students when took a break. 
The problem faced by an English teacher SMP Lazuardi Kamila GIS 
is not centered in the material or concept that he mastered, but focused on 
how to manage his students in acting and in the delivery of their knowledge 
or material. Then because of the increasingly difficult material where SMP 
Lazuardi Kamila GIS curriculum is not centered on one curriculum only, 
but there are two curriculums that are applied to the school, namely 
curriculum 2013 and CIPP (Cambridge International Primary Programme) 
focusing on British English language learning. In addition, English language 
tuition is still lacking by the teacher, because the teaching of English is not 
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only maximise in its theory or knowledge, but also in its application that it 
is expected that the Students apply it in real life. 
The teacher is able to solve the problem of teaching English as 
Foreign Language in class and outside class well and well-qualified. 
Teachers are able to form the method and application of teaching techniques 
in different ways so that students are not bored to absorb the lessons the 
teacher has given. Teachers are also able to manage their class equipped 
with the role of teachers who have been in the classroom including 
overcoming differences in characteristics of the students. 
B. Suggestion 
The researcher gives suggestions related to the research then hopes 
that these suggestions are useful for teacher, institution and other 
researchers. 
1. For the teacher 
The researcher hope that teacher can develop her English 
proficiency in any context such as, actively attending certain writing 
workshops, attending seminars or teaching outside schools where she is 
continued professional development. Then teachers can create a more 
creative learning and teaching process even becoming a reference or 
other teacher's guideline as a professional teacher in the field of English. 
After that, communication to the students may be maintained because it 
is what makes the personal realm of the teacher remain stable and create 
a classroom environment that is fun learning. 
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2. For the SMP Lazuardi Kamila GIS 
  The researcher hope that the school will be able to provide the best 
service for the teachers and students, such as adding class facilities and 
related to the learning and teaching process so that the activity situation 
can be more effective and conducive. Then, need for development or 
implementation of technology is where students are the leading role to 
improve their skills in the IT scope.  
3. For other researchers 
  This research aims to find the problem of a statement that researcher 
has made. In the future, so that the research will be continued and can 
be developed by other researchers, because the researcher believed that 
there are still many findings of problems in the same type of research to 
be observed. Hopefully with this research can open up insight and 
expand the field of research especially in the scope of English language 
education. 
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Observation 1 
Day/Date : Monday, August 5th 2019 
The Topic : Giving Instruction 
Class  : VII 
Time  : 13.00 – 14.10 WIB 
Place  : Sports field 
Researchers conducted observations on the school field at SMP Lazuardi 
Kamila GIS because in this lesson the teacher conveyed the text procedure material. 
This material is carried out outside the classroom because the action and treatment 
was done in a tangible order for unsaturated students to always study indoors. At 
that time no student had been absent because this material had been delivered the 
previous day, and the disciples had formed a large group and discussed about the 
procedure text material. Students have been given an understanding of the purpose 
of the procedure text, the materials prepared in making things, and the steps that 
were immediately presented to the teachers and other groups. The teacher delivered 
it using a cognitive approach and a method of communication tailored to the 2013 
and CIPP curriculum. 
As teaching and learning takes place, teachers provide a list of activities to 
make learning more effective. Teachers apply fun learning to their students by 
giving directions first before students practice them directly. The students are 
required to prepare the Kebab making ingredients which vary the flavor and 
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contents. The group is divided into 2 large groups, a group of 1 containing ten 
people, and a group of 2 that contains 8 people from the entire student in the class. 
Each group brings, prepares, and makes Kebab according to the students ' desire to 
make Kebab more varied. Group 1 makes Kebab with main toping contents and 
extra beef and Popeye chicken meat, while Group 2 makes Kebab with the main 
toping course. After that the students are asked by the teacher to present from the 
beginning of introducing materials, doing the steps of making Kebab with direct 
action also cooking directly with the stove in groups. When the cooking session is 
finished, students arrange the results of the Kebab they have cooked, after which 
answer the teacher's questions while they control them in full English. 
As the core activity progresses, the master teacher controls his students 
carefully by observing, and helping his students if there are difficulties. Guru serves 
as a manager where he is able to make plans, organizing and controlled the student 
with affectively. On the other hand, there is a primary teacher companion of two 
student companion teachers who have special needs. Each teacher is in two groups, 
because each group has a special need for students. Students in the inclusion class 
are 3 people but there are no constraints when the outing class is taking place. After 
all activities are conducted including closing the lesson because time has expired, 
the teacher evaluations to the students and let the students prepare to go home. 
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Observation 2 
Day/Date : Wednesday, August 8h 2019 
The Topic : Instructional Text 
Class  : VII 
Time  : 10.00 – 11.10 WIB 
Place  : Sport Field 
 On this occasion, the researcher observed the material previously the 
researcher did whose context is equal to class VII, namely instructional text. The 
theme is based on the syllabus namely Games and Sort. Previously at this stage 
students should be able to master the use of capital should, would, and could and 
understand about the chronological related to the instruction text. Students must 
also master the use of punctuation and appropriate sequences. This material has a 
distinction with the VII class which is from the language feature or the use of the 
type of sentence to be quasi and other vocabulary. 
Before that day, the teacher instructed students to grade VIII A to determine 
what they would make. Students of Grade VIII A have a deal that the instruction 
text that they use is to make something of food. After the teacher deal, he gives the 
challenge to his students by giving the food instruction what they will make. 
Teacher gives the theme of cooking food "vegan" and only give 3 main foods 
namely; Potatoes, milk, and vegetable greens. Students accept the challenge of the 
teacher and the group is divided into 2 of the number of classes VIII A students of 
12 students.  
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On a predetermined day (14/8), teachers and students go straight to the 
school field. The teacher continues to open and provide an exception from the 
introduction and initiate prayers as usual even though circumstances are still not 
conducive because activities are conducted outside the classroom. After that the 
teacher gave previous information to students of class VIII A who want to give best 
results in the material instructional text. It is said that students still maintain 
hygiene, keep their team together in groups, and use English in speaking. After that 
the teacher continued to control the students by giving questions related to the food 
procedures that had been made.  
Students are also asked to present with each group representing a single 
presenter. The designated student will present what food their group created with 
full speak in English. Group 1 makes "Cheesy Creamed Spinach" and Group 2 make 
"Grilled Mac and Cheese Sandwich" with a running time of 1 hour. Upon 
completion, the teacher will assess which foods are the best and not only the 
students are also challenged to give results from the food to the headmaster. 
Entering the assessment, students from Group 2 have won the challenge in this 
Home and House topic.    
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Observation 3 
Day/Date : Thursday, August 14th 2019 
The Topic : Narrative (Tale) 
Class  : VII 
Time  : 10.00 - 11.10 WIB 
Place  : Classroom of class VII 
 Researchers enter the VII classroom at the indicated hours according to the 
permissions obtained from English teachers. Teachers conduct teaching and 
learning to their students according to the lesson plan that has been created by the 
teacher before entering the lesson hours. Teachers begin the lesson by reminding 
students of the previous lesson. After the students recall and understand, the teacher 
conveyed the material with the narrative. In this material, students are required to 
understand and be able to use the verb be which will then be formed from a word 
into sentences. The teacher gives verb material the use of the form of direct sentence 
with direct speech. Before students understand the material, teacher provided 
material knowledge to their students using the brainstorming method, where the 
teacher explained the definition and division of the tale material consisting of; 
comedy, emotion, sad/happy ending, story and fairy tale.  
On these materials students are asked to be an interviewer by composing a 
sentence of words that the teacher has given and taught before. Students are also 
taught using the simple past tense formula in shaping the narrative story according 
to the rules of the narrative text story. In addition, this learning method uses role 
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play which each student is required to in pairs and divide the tasks according to 
their respective roles. The student played a fairytale character previously assigned 
by the teacher. Students have conversations with their friends and exchange roles 
according to sentences that have been created using the text structures previously 
taught. 
 Before students do their actions directly, they arrange questions first, 
because there are several types of students who can immediately ask without having 
to write or respond quickly, but there are also students who have to write in advance 
The new one can be expressed correctly, because not all students are the 
continuation of the SD Lazuardi Kamila GIS. Afterwards, the student is called 
forward as if playing a role in a mini-drama, and the teacher observes and 
evaluations if there is anything lacking in his students 
In the teaching process, the teacher serves as the resources in which the 
teacher provides the material using full English, then the teacher allows from 
pronunciation or intonation, pronunciation English that the students are judged to 
have shortcomings. Then give good and enjoyable feedback to the students, in order 
to keep the student spirit and happy to work on the task given by the teacher. In 
addition, the teaching methods used is brainstorming, one of the methods developed 
by the 2013 curriculum so that students become more active and not centered with 
the teacher method. The teacher is effectively varying teaching methods for 
classroom learning to be impressed by the fun learning activity. 
  
116 
 
 
 
 
 
 
 
APPENDIX 2 
INTERVIEW  
  
 
117 
 
 
 
Result of Teacher’s Interview 
(R) Researcher : Agwin Darwiyanti 
(T) Teacher   : Mrs. Wahyuningsih, S.Pd 
Date    : Monday, Juli 29th 2019 
Time    : 14.30 – 15.00 WIB 
Place    : Classroom 8A 
Code    : R (Researcher) and T (Teacher) 
T “Wa’alaikumsalam.” 
R “Sehat miss?” 
T “Sehat.. sehat.. sehat..” 
R “Sebelumnya saya mau memperkenalkan saya dahulu miss, nama 
saya Agwin, lalu ada keperluan penelitian, skripsi disini.. 
kebetulan saya mengambil judul yaitu A Descriptive Study of 
Teacher Professional Competence in Teaching English as 
Foreign Language begitu miss. Jadi pertanyaannya berkaitan 
tentang guru yang sudah bersertifikasi, karena guru yang sudah 
bersertifikasi itu salah satu ciri dari guru profesional miss. 
Kemudian, saya bertanya profil miss terlebih dahulu, miss lulusan 
mana, sudah berapa lama mengajar di Lazuardi, atau mungkin 
sebelum di Lazuardi sudah mengajar di sekolah lain miss..” 
T “Yaa oke, saya itu lulus tahun 2003 dari UNNES. Sebelum ngajar 
di Lazuardi, sebelumnya sudah mengajar di banyak tempat. 
Setelah lulus saya mengajar di SD, di dekat rumah yaitu SD songo 
1 Salatiga, setelah itu di Semarang, ikut sejenis bimbingan belajar 
disana, saya mendirikan dengan teman saya hampir 1,5 tahun. 
Selama disana saya buka bimbingan belajar itu saya kerja di 
sekolah SMP SMA Semesta Boarding School yang kerja sama 
dengan Yayasan pasiat dari Turki, disana saya kerja hampir 1,5 
tahunan, saya resign dari sana dan dapat kerja di Semarang lagi 
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SMP Nasima. Sebelum dilanjuti kontraknya, saya sudah dapat job 
lagi dan ditawari di Riau, disana saya ternyata masih mengajar 
Sekolah Tinggi Ilmu Agama Islam tapi mengajarnya bahasa 
Inggris yaitu writing dan English phonology. Setelah itu saya 
kembali dan tinggal di Klaten dapat kerja di Lazuardi Solo.” 
R “Di Lazuardi awalnya sudah mengajar SMP atau SD?” 
T “Saya dari SD, karena SMPnya ini mulai dari tahun 2012 baru 
ada. Saya ngajar dari SDnya pertama kelas 2, mulai masuk tahun 
2008.” 
R “Kemudian baru saja miss ikut proses sertifikasi atau PPG, itu 
berapa lama dan prosesnya seperti apa?” 
T “Saya ikut PPG karena modelnya itu rolling. Saya dulu sudah 
pernah ikut tes UKG itu sudah lebih dari 3 kali. Jadi tahun 2012 
itu saya sudah ikut UKG dan nilai saya bagus. Kemudian saya ikut 
pemberkasan saya start dari awal. Bulan Januari start ikut PPG, 
online 1,5 bulan, kemudian materi pedagogik dan materi 
profesional. Setelah online 1,5 bulan, setelah itu masuk ke 
lokakarya, workshopnya hampir 2 bulanan dari bulan Maret-Mei. 
Kita ada ujian macem-macem, lokakarya jenisnya ada uji 
pengetahuan sama uji kinerja gitu. Kalau untuk ukir sistemnya 
online semua, untuk skornya. Saya ngajarnya waktu itu 30 jam 1 
minggu, karena kelas sembilannya dibagi 2 kelas. 
R “Selain berprofesi menjadi guru di Lazuardi, ada pengembangan 
diri atau kegiatan di luar sekolah tidak miss?” 
T “After school saya handling banyak kegiatan yang berhubungan 
dengan bilingual karena saya dapat amanah di Litbang bahasa 
Inggris. Jadi setiap hari senin saya ada TED-ED terus kemudian 
hari selasa saya English training dengan teacher-teachernya, hari 
rabu ada kegiatan internal di unit di SMP, terus kamisnya saya 
handling di Kids Talk jadi mengajar anak-anak untuk presentasi, 
jumat saya ada klub bahasa Inggris juga jadi full itu bagi 
waktunya. Setelah itu kegiatan saya juga siaran radio di Lazkam 
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yaa waktunya kalau sedang jam istirahat. Kalau saya di Litbang 
sudah 4 tahun. Kids Talk sudah 2 tahun dan masih aktif untuk 
sekarang.” 
R “Ikut pembuatan jurnal atau seminar kegiatan guru di luar juga 
miss?” 
T “Kalau di Lazuardi kan kalau raker kan pasti ada seminar ada 
workshop, kadang-kadang kita mendatangkan dari luar, seperti 
kemarin kerja sama dengan UNS English for Young Leaner, 
pengembangan pembuatan SOP semua kegiatan yang 
berhubungan dengan teachers training kemarin, terus habis itu kita 
ada kerjasama sama UNS juga, ini mau jalan pembuatan modul. 
Tapi masih belum karena kita masih settle pembuatan modul 
untuk teachers training. Kalau jurnal itu dari UNSnya ya karna 
kita kan yang menjadi subjeknya, di UMS juga sebenarnya ada 
salah satu dosen yang tertarik dengan proposal PTKnya kita, jadi 
mau diajak barengan bikin. Cuma masih belum ada waktunya, 
tinggal menunggu memfikskan saja.” 
R “Sebelumnya kan sudah melewati masa training PPG yaa miss, 
pengaplikasiannya dalam pembelajaran di sekolah bagaimana 
miss? 
T “Sebenarnya kalau PPGnya sih Lazuardi sebelum saya PPG sudah 
kayak gitu. Jadi pembuatan silabus sebelum kita mulai KBM 
sudah bikin. Lesson Plan setiap bulan kita juga dimintain. 
Semuanya jadi sudah seperti itu, jadi kayak pembelajaran yang 
menyenangkan pun fun learning itu sudah mulai seperti itu. jadi 
kalau PPG yang kemarin itu sebenarnya itu lebih melengkapi 
administrasi kedinasan. Jadi untuk keinternalnya sendiri Lazuardi 
sudah seperti itu. Bahkan kita mungkin emm lebih duluan gitu, 
kalau untuk bahasa Inggrisnya kan beda pakai buku lain, terus 
materinya juga beda dengan dari dinas. Cuma karena kita tetap 
ngikut ke dinas, jadi masih pakai yang K13, saya tahun kemarin 
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juga ikut pendampingan K13 selama berapa hari full diajari, 
presentasi itu ikut juga untuk K13.” 
R “Kalau kurikulum yang diangkat di Lazuardi apa miss?” 
T “Kalau kita lebih tepatnya bilang kurikulum Lazuardi, dari dinas 
tetap pakai kurikulum 2013, untuk kelas 7 dan 8. Kelas 9nya kita 
masih KTSP. Untuk highnya untuk materi English, Math, Science 
kita pakai bukunya yang dari Cambridge.” 
R “Kalau kurikulum CIPP itu gimana miss?” 
T “Kurikulum CIPP itu yang dari Cambridge mbak, jadi buku yang 
dipakai itu buku yang dari checkpoint yang memang dari 
Cambridgenya langsung, tapi baru tahun ini. Untuk tahun-tahun 
sebelumnya masih pakai Marsha itu lebih ringan. Kalau yang 
buku ini menurut saya lebih berat, vocabnya, grammar, writing, 
juga penggunaan figurative speech, lebihnya ke writing dan 
reading. Kalau tahun kemarin bahasanya lebih ringan, after all 
untuk anak-anak buku yang kemarin lebih easy. Cuman yang 
untuk ujian missal ulangan atau semesteran kita pakai soal sendiri. 
Soalnya bukan yang modal a, b, c lain, tapi modelnya essay semua 
dan tidak banyak jumlahnya, paling polnya itu 10 kalau yang 
bahasa Inggris. Tapi isiannya itu describing, writing, yang 
jenisnya itu ada listeningnya juga, komplit. Terserah gurunya apa 
yang sudah diajarin sama anak-anaknya, jadi itu beda dengan yang 
dari dinas” 
R “Sebelumnya juga buat RPP atau silabus yaa miss ya, nah itu 
diterapkan secara langsung atau tidak miss?” 
T “Ini untuk lesson plan sudah mulai dari tahun kemarin, itu sudah 
berbeda yang dari dinas. Tahun-tahun sebelumnya hampir mirip. 
Cuma namanya aja yang beda, kalau yang tahun kemarin KDnya 
ada, standar kompetensinya ada, terus nanti untuk prosedur 
activitynya kita juga ada openingnya dulu, scene setting, terus ada 
activitynya yang mau dibahas pas hari itu apa baru prosedur 
aktivitasnya yang akan dijelaskan secara detail. Kemudian nanti 
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di dalamnya juga ada scoringnya bagaimana, rubrik penilaiannya 
seperti apa, yaa seperti itu.” 
R “Sama seperti K13 miss?” 
T “Mungkin yaa, tapi berbeda. Mungkin lebih simple malahan saya 
bilang, 2013 kan panjang-panjang. Jadi kita cuma stepnya lebih 
jelas, misalnya hari ini mau mengajarkan apa WH Question, 
kegiatanmu apa untuk mengajarkan itu kegiatanmu menggunakan 
cara apa. Misalnya, pertama wawancara, yang kedua misalnya 
games. Dari situ kalau sudah baru prosedur activitynya 
bagaimana, pertama ngapain dulu, habis itu ngapain, setelah itu 
ngapain.. terus setelah sampai akhir nanti dikasih feedback 
ditambah lagi ada namanya sisipannya karakter Lazuardi salah 
satunya, sama ma’rifatullah, jadi doa kadang-kadang 
dihubungkan dengan, itu kalau WH Question berarti yang 
dihubungkan dengan ma’rifatullah yang mana gitu.” 
R “Metode pengajarannya seperti apa miss?” 
T “Kalau saya tergantung materinya. Sesuai dengan prosedur 
activitynya. Misalnya saya ngajar vocab yaa, vocab mau caranya 
gimana. Pertama saya ajarkan dulu, kan itu vocabnya agak rumit 
kalau di buku baru ini. jadi nanti membandingkan, pertama 
klasifikasi dulu, terus kelas katanya apa. Setelah diklasifikasikan 
apakah ini verb, apakah ini adjective habis itu kalau sudah tau 
tugasnya sekarang cari arti similar meaningnya, sinonimnya. Jadi 
saya sama anak-anak itu jarang langsung ngasih artinya. Misalnya 
kayak kemarin itu proceed itu artinya apa. Eager itu artinya apa 
bukan ingin, no, kalau saya biasanya eager itu artinya will. Jadi 
vocabnya banyak nanti, ohh kalau aku tau ini miss, will itu artinya 
akan, mau, suka. Oke berarti mereka sudah paham, jadi 
dicantolkan dengan yang mereka tahu. Kayak kemarin itu no 
fatalities (tidak ada korban jiwa), berarti apa miss. Berarti vatal 
itu something that end berarti sudah tidak ada lagi. It’s related to 
something victim hubungannya sama itu. oke berarti ditarik 
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kesimpulannya sama ini. kalau sudah tau gitu biasanya saya pakai 
mainan, games, oke kita mau pakai games, gamenya apa. 
Misalnya saya nulis di papan tulisnya, kosa katanya atau similar 
meaningnya saya tempel-tempelkan, nah nanti yang baru mereka 
ketahui atau yang baru mereka pelajari boleh saya sembunyikan 
dimana. Atau saya tempelkan di tempat yang mana, atau saya 
sebar dimana itu nanti mereka nyari. Nanti ditempelkan, nah kalau 
sudah digituin nanti habis itu sudah tau artinya, sudah paham oke 
untuk mengukur tingkat kepahamanmu sampai mana, tugasmu 
membuat kalimat. Seperti itu contohnya, nah biasanya dikasih 
waktu misalnya kalau saya mau hore-hore dengan anak-anak 
yaudah pakai lagu. 
R “Berarti student center juga difokuskan yaa miss?” 
T “Ya, jadi anak-anak belajar tuh. Jadi saya memang preparenya 
agak ribet yaa, karna itu teks learn preparation tapi yaa seru anak-
anak seneng kok. Nek ndak saya bikin kartu, kartu dari kata-kata 
yang baru mereka pelajari, sudah ambil kursi main duduk di 
belakang. Saya tinggal ngangkat gini (kartu) nanti mereka 
sebutkan ini artinya apa dalam bahasa Inggris atau similar, 
sinonimnya apa kalau sudah nanti muter gitu.” 
R “Miss kan kalau kelas 7, 8, dan 9 pasti memiliki karakteristik yang 
berbeda. Kalau memanage kelas itu dengan cara yang sama atau 
berbeda-beda?” 
T “Beda juga sih kadang-kadang. Kalau kelas ini (9) jumlah 
anaknya kan sedikit, anaknya tidak terlalu suka game outdoor, 
jadi beda nanti. Paling ini sudah common things, paling cuma 
ditempel, mereka nyari-nyari dimana. Tapi tidak model lari-
larian, yang kelas ini tidak suka model kelas gitu. Tapi mereka 
lebih suka tenang, mengerjakan, mendengarkan musik. Kalau 
yang kelas 7, itu karena mereka masih childish gitu yaa, udah 
main lari-larian gitu, masih mau. Kelas 8 juga sama, masih 
kinestetik anaknya, gerak modelnya gitu.” 
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R “Modelnya dinasehatin atau mungkin miss mungkin pernah 
marah?” 
T “Ya nek saya tergantung. Kalau memang misalnya ada kesalahan 
ya berarti ada konsekuensi. Konsekuensinya apa, ya banyak. 
Kalau saya jarang sih kasih konseskuensi push up, atau segala 
macem. Misalnya dateng ke kelas saya terlambat, lebih dari 
setengah jam, karena alasannya tidak bisa ditolerir. Itu ada juga 
datangnya, karena jam pertama datang terlambat masuk di kelas 
jam setengah 9 alasannya karena bangun kesiangan. Oke gapapa, 
konsekuensinya berarti kesepakatan bersama kalau datang 
terlambat atau masuk kelas 5 menit setelah saya masuk, yasudah 
bikin 10 kosa kata yang susah, saya kasih reading atau apa. Nanti 
dibikin kalimat.” 
R “Untuk penggunaan dan penguasaan teknologinya di dalam kelas 
biasanya berupa apa miss?” 
T “Kalau saya biasanya menggunakan LCD tapi itu jarang yaa 
karena sekarang kan yang difokuskan ke anak-anaknya yaa, jadi 
saya lebih ngembangin medianya gitu sih. Kalau untuk skill 
listening tetap pakai speaker (tool) untuk anak-anak denger dari 
nativenya langsung gitu. Biasanya saya kan juga ngisi jadwal 
broadcasting ya, siaran radio di Lazuardinya sendiri itu pas ngisi 
jam istirahat tapi tetap bahasa Inggris, full English malah ya saya 
bilang. Terus kalau saya buat penilaian itu kan juga harus 
menguasai Office yaa, tetep nanti itu kalau saya ya jadi harus 
mampu menguasai itu” 
R “Dalam teaching biasanya pasti ada problem yaa miss, biasanya 
problem yang dialami miss seperti apa dalam pengajaran?” 
T “Biasanya karena kita Lazuardi inklusi jadi sebagian besar 
masalahnya lebih ke gap yang misalnya kelas 8, yang pinter-pinter 
banget bahasa Inggris, yang nggak bisa yaa nggak bisa banget. 
Karena inklusi kan, jadi kadang-kadang yang pinter ini nungguin 
yang ini ini (low) sudah boring duluan. Tapi kalau yang ini (low) 
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ngejar yang ini (high) ga nyampe, ga bisa. Kalau saya modelnya 
seperti itu, peer-teaching jadinya, bikin grouping. Di grup itu 
dikasih satu yang ndak bisa, bantu ngajarin yang ndak bisa. Jadi 
saya observed aja kalau sudah gitu, mana yang belum tahu boleh 
raise hand silahkan. Tapi pertanyaannya jangan asal tanya, 
pertanyaannya yang ada kualitasnya yang memang benar-benar 
tidak bisa. Standarnya kalau kosa kata yang dipakai sehari-hari. 
Ndak masuk nominasi, discuss dengan temannya gitu.” 
R “Kalau untuk kurikulumnya sendiri miss, apalagi mengcompare 
dari 2013 dengan CIPP, nah adakah problem tersendiri juga tidak 
miss? 
T “Kalau bahasa Inggris tidak masalah sebenarnya, nek menurut 
saya. Kalau sepanjang anak-anak itu kuat di vocab dan kuat di 
readingnya tidak ada masalah. Karena materi untuk bahasa Inggris 
itu tidak jauh-jauh dari itu. Kalau mereka menguasai vocab 
mereka betah bisa scanning, bisa skimming reading ngerjain 
tugas, soal seperti ini gampang. Menurut saya loh, it’s no problem. 
Kalau vocabnya otomatis pakai buku checkpoint lebih tinggi loh 
levelnya. Kalau untuk yang speaking reading juga lebih tinggi 
levelnya. Terus nanti itu kan diajari yang recount, procedure, 
sama ada juga itu, itu materi. Cuma susunannya berbeda. Jadi 
yang dikelas 7 untuk materi awal kan, yang k13 paling Cuma 
modelnya kayak numbers, time mereka sudah paham sudah lewat 
di SD mereka. Jadi udah engga yang belajar itu, sudah masuk 
reading ngelewatin itu, mereka sudah reading, passagenya bukan 
yang simple itu, yang panjang. Yang sudah lebih dari 200 kata.” 
R “Ada targetan vocabnya harus berapa yang dikuasai?” 
T “Kalau saya engga sih, we just learn nek saya gitu aja, belajar aja, 
ga ada target, cuma memang kalau untuk kosa kata yang common 
yang sering dipakai itu anak-anak sudah paham. Kalau disini 
gurunya kalau masuk kelas gurunya juga pakai bahasa Inggris 
untuk pelajaran, bahasa Inggris, Math dan Sciencenya. Jadi lebih 
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banyak porsinya, 60% bahasa Inggrisnya. Sebenarnya kalau 
dituntutin dari Yayasan, kita harus maksimal 80% 20%, 20%nya 
bahasa Inggris.” 
R “Step by step dulu yaa miss?” 
T “Sebenarnya saya lebih setuju kalau bahasa Inggrisnya full 
(100%) gitu, karena nanti anak-anak lebih terbiasa mendengar, 
kalau sudah terbiasa mendengar, orang ngomong gitu maksudnya 
gini. Mungkin untuk ngomongnya belum bisa, tapi untuk 
mendengarkan tau. Anak-anak sini kalau diajak ngomong pakai 
bahasa Inggris ngerti, cuma untuk ngomong pakai bahasa 
Inggrisnya itu masih perlu dimotivasi.” 
R “Berkaitan dengan mental juga tidak miss?” 
T “Mungkin anak sini ndak terlalu berhubungan dengan itu, hanya 
malas nek mikir biasanya. Nek ndak malu juga sih kadang-
kadang, ahh gaya ngomong bahasa Inggris mentang-mentang 
pinter. Biasanya kayak gitu, cuma sebenarnya mereka bisa. Ada 
beberapa anak yang sudah ikut TED-ED, yang sudah ikut Kids 
Talk, saya yakin mereka kalau ngobrol pakai bahasa Inggrisnya 
bisa. Untuk yang daily instructionnya sangat paham juga.” 
R “Solusi atau harapan kedepannya miss untuk miss sendiri dalam 
teaching agar lebih baik begitu?” 
T “Anak-anak sini kan pengennya bisa melewati target level. Saya 
pengen ada satu saja dari anak-anak sini yang bisa lolos sampai 
ke New York. Kan kalau TED itu saingannya sedunia. Yang bagus 
kan bisa speech di TED-ED yang ada di New Yorknya sana, itu 
kan satu tahun sekali. Karena saya yakin mereka punya 
kemampuan dan bisa.” 
R “Baiklah miss sepertinya informasi yang dipaparkan miss sudah 
jelas. Atas waktunya terimakasih yaa miss, sudah membantu 
saya.” 
T “Iyaa mbak sama-sama, semoga sukses yaa.” 
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LESSON PLAN 
Indentitas 
 
Nama guru   : Wahyuningsih, S. Pd. 
Sekolah    : SMP LAZUARDI KAMILA GIS 
Bidang Studi   : English  
Kelas/Semester/Tanggal : VII /satu/ Agustus 2019 
Silabus 
 
Judul    :  House and Home 
Materi    : Giving Direction and Instruction 
Kompetensi Dasar  :  3 Kemampuan dan mempraktekkan penggunaan teks prosedur  
                                                            dalam instruction  
Hasil Belajar  : SM memahami dan mempraktekkan penggunaan instruction  
Indikator hasil belajar  : 
• SM menemukan dan mengetahui langkah-langkah instruction 
dalam prosedur 
• SM mengetahui penggunaan instruction text 
• SM menggunakan verb dalam bentuk present tense 
• SM menjawab pertanyaan dengan benar 
Alokasi waktu   : 4 x35 menit / 2 kali pertemuan 
PERTEMUAN 1 
Aktivitas 
 
Alpha Zone (Salam pembuka/Musik/Menyanyi/Ceritalucu/Ice breaking/Brain 
Gym) 
Guru meminta siswa untuk mendengarkan tutorial dari teks prosedur (cara 
membuat makanan) dari tokoh terkenal atau langkah-langkah membuat sesuatu 
Scene Setting  
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Guru meminta pendapat siswa tentang tutorial teks prosedur tersebut, apakah menarik, 
mudah atau tidaknya dipahami siswa 
Aktivitas 
1. Siswa mempersiapkan bahan-bahan, memasaknya secara berkelompok 
2. Siswa mempresentasikan hasil  
20 character Lazuardi : respect 
Strategi 
3. Speaking 
Prosedur Aktivitas 
1. Siswa memahami instructional sentences yang dikemas dengan 
procedure text 
2. Guru memberikan pertanyaan pemahaman tentang materi 
3. Guru menyusun ekspresi dengan menggunakan verb present tense 
Eg: Next, pour the mixture into a frying pan 
4. Siswa membuat something yang telah diinstruksikan sebelumnya 
5. Siswa mempresentasikan something yang telah dibuat dengan 
menyusun kalimat dengan menggunakan kosa kata kerja (verb) yang 
telah disediakan 
6. Siswa mempresentasikan hasil tulisan dan siswa yang lain 
mendengarkan serta memberikan feedback positif (respect) 
7. Feedback dan penutup dengan asmaul husna allah assyakuur maha 
pembalas budi/ menghargai  
 
PERTEMUAN II 
 
Aktivitas 
 
Alpha Zone (Salam pembuka/Musik/Menyanyi/Cerita lucu/Ice breaking/Brain 
Gym) 
Guru mengajak siswa mengingat pelajaran kemarin dengan pertanyaan yang 
berhubungan materi sebelumnya 
Strategi 
Mengaplikasikan instructional sentences 
Aktivitas 
1. Mengerjakan ulangan  
Prosedur Aktivitas 
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1. Guru mereview materi 
2. membagi kertas ulangan 
3. Guru meminta siswa untuk mengerjakan soal 
4. Siswa mengerjakan soal sambil mendengarkan lagu ( sebagai frame 
time) 
5. Feedback dan penutup 
Sumber belajar 
1. Marian Cox Cambridge Checkpoint English 
2. Internet 
 
Teaching aids 
1. Media tulis (buku/kertas, pensil) 
2. Alat-alat memasak 
 
Ranah Penilaian 
No. Aktivitas Ranah 
Kompetensi 
Dinilai / 
Tidak 
1 Menuliskan pendapat tentang suatu aktivitas 
dengan menggunakan verb (present tense) 
Psikomotorik  Dinilai 
2 Presentasi tentang langkah-langkah saat 
pengerjaan teks instruksi (procedure text) 
berlangsung 
Afektif dinilai 
2 Evaluasi diri Kognitif Dinilai 
 
Skala Penilaian 
No. Indikator Aktivitas Indikator Penilaian 
1.  Menulis pendapat tentang 
suatu aktivitas dengan 
menggunakan verb present 
tense 
• 8 - 10 = siswa mampu (tanpa 
bimbingan) menuliskan struktur 
yang benar 
• 7 – 8 = siswa mampu (dengan sedikit 
bimbingan ) menuliskan  
• < 7,00 = siswa mambutuhkan 
bimbingan maksimal  
2.  Mempresentasikan teks 
instruksi 
• 100 = Siswa menjawab semua 
pertanyaan dengan benar 
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• 90 – 80 =  siswa menjawab soal 
dengan sedikit kelalaian 
• 80-70 = siswa menjawab soal 
dengan tingkat kelalaian yang 
tinggi 
• 70-60 = siswa belum mampu 
menjawab soal tapi mau 
mengerjakan workbook 
3.  Respect  • Menghargai pendapat orang lain 
dan mampu memberikan 
feedback positif dari hasil 
presentasi teman 
 
 
Teacher Comment 
 
1. Problems   : 
 
2. New ideas   : 
 
3. Special moment : 
 
 
Surakarta, Juli 2019 
Wakil Kepala bidang Kurikulum  Guru Mata Pelajaran 
 
 
Nurul Diniyati, S.Ip                                            Wahyuningsih, S.Pd 
 
 
Kepala Sekolah 
 
Dwi Prihatianto P, S.Pd 
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LESSON PLAN 
Indentitas 
 
Nama guru   : Wahyuningsih, S.Pd 
Sekolah    : SMP LAZUARDI KAMILA GIS 
Bidang Studi   : English  
Kelas/Semester/Tanggal : VII / 1 /Agustus 2019 
Silabus 
 
Judul    :  Tall Tales 
Materi    :  Narrative 
Kompetensi Dasar  :  kemampuan memahami dan mempraktekkan penggunaan    
                                                             language features (adverb, verb past tense, direct speech) 
Hasil Belajar                              : SM memahami dan mempraktekkan penggunaan language   
                                                           features (adverb, verb past tense, direct speech) 
Indikator hasil belajar              : 
• SM menemukan dan mengetahui  informasi dan makna di dalam 
tale  
• SM mengetahui penggunaan language features 
• SM mengetahui penulisan dalam narrative text 
• SM menjawab pertanyaan dengan benar 
 
Alokasi waktu   : 4 x35 menit / 2 kali pertemuan 
 
PERTEMUAN 1 
Aktivitas 
 
Alpha Zone (Salam pembuka/Musik/Menyanyi/Cerita lucu/Ice breaking/Brain 
Gym) 
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Guru memperlihatkan penggalan kartun Aladdin 
Scene Setting  
Siswa mencermati film yang diputarkan 
Strategi 
Role play 
 
20 character lazuardi : being joyful 
Aktivitas 
1. Guru memutarkan penggalan kartun tale 
2. Siswa membaca teks narrative di workbook 
3. Guru menerangkan penggunaan language feature 
4. Siswa mengerjakan soal 
Prosedur Aktivitas 
5. Siswa menonton penggalan kartun Aladdin 
6. Guru memberikan pertanyaan pemahaman tentang isi dialog 
7. Guru menerangkan penggunaan verb past tense, direct speech 
8. Siswa mengerjakan soal 
9. Feedback dan penutup 
PERTEMUAN II 
 
Aktivitas 
 
Alpha Zone (Salam pembuka/Musik/Menyanyi/Cerita lucu/Ice breaking/Brain 
Gym) 
Guru mengajak siswa mengingat pelajaran kemarin dengan memberikan quiz 
singkat 
Strategi 
 Role play 
Aktivitas 
2. Siswa memainkan peran sebagai karakter tokoh dalam tale 
3. Menjawab workbook halaman() 
Prosedur Aktivitas 
1. Guru meminta siswa untuk memainkan peran sebagai karakter tokoh yang 
telah dibentuk menjadi 3 kelompok atau siswa melakukan story telling 
dalam bersamaan dan diberi waktu tidak lebih dari 15 menit 
2. Guru meminta siswa untuk bekerja berpasang pasangan, dengan 
memahami unsur karakter di narrative text 
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3. Setiap kelompok diminta membuat dialog tentang tokoh yang diperankan 
dan mampu menjawab dan memberikan feedback tentang alasan 
memerankan tokoh tersebut  
4. Siswa mengerjakan work book  
5. feedback dan penutup deengan mengenalkan ma’rifatullah sifat Allah yang 
maha mendengar dan mengabulkan segala doa 
Sumber belajar 
1. Marian Cox Cambridge Checkpoint English 
2. Internet 
3. Alat peraga tale sederhana 
Teaching aids 
3. Media tulis (buku/kertas, pensil) 
4. LCD 
Ranah Penilaian 
No. Aktivitas Ranah 
Kompetensi 
Dinilai / 
Tidak 
1 Menuliskan tentang narrative text Psikomotorik Dinilai 
2 Presentasi  role play story telling Afektif  Dinilai 
3 Mengerjakan soal work book dan menjawab 
pertanyaan 
Kognitif Dinilai 
 
 
Skala Penilaian 
No. Indikator Aktivitas Indikator Penilaian 
4.  Menulis narrative text • 8 - 10 = siswa mampu (tanpa 
bimbingan) menuliskan narrative 
text dengan lengkap dan dengan 
struktur yang benar 
• 7 – 8 = siswa mampu (dengan 
sedikit bimbingan) menuliskan 
narrative text dengan lengkap dan 
dengan struktur yang benar 
 
• < 7,00 = siswa mambutuhkan 
bimbingan maksimal menuliskan 
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narrative text dengan lengkap dan 
dengan struktur yang benar 
5.  Mengerjakan workbook • 100 = Siswa menjawab semua 
pertanyaan dengan benar 
• 90 – 80 = siswa menjawab soal 
dengan sedikit kelalaian 
• 80-70 = siswa menjawab soal 
dengan tingkat kelalaian yang tinggi 
• 70-60 = siswa belum mampu 
menjawab soal tapi mau 
mengerjakan workbook 
6.  Afektif ( optimist) • SM mampu dengan percaya diri 
mengemukakan ide dan pendapat 
serta alasan mereka memerankan 
tokoh tale tersebut 
 
 
 
Teacher Comment 
 
4. Problems   : 
 
5. New ideas   : 
 
6. Special moment : 
 
 
Surakarta, Juli 2019 
Wakil Kepala bidang Kurikulum    Guru Mata Pelajaran 
 
 
 
Nurul Diniyati, S.Ip                                              Wahyuningsih, S.Pd 
Kepala Sekolah 
 
Dwi Prihatianto P, S.Pd 
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SMP Lazuardi Kamila Global Islamic School 
 
 
Observation 1 Grade 7 
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Observation 2 and 3 Grade 7 
    
     
  
